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INTRODUCTION 
 
The Review: 
 
During the spring of 2017, the Superintendent’s office of the Duxbury Public School District 
commissioned a review of the arts programs in the district.  Two reviewers from university arts 
education programs were selected and on-site visits scheduled.  The reviewers were on campus for 
five visits (one observed visual art for two days while the other was with performing arts for two 
days, and then one reviewer returned for a third visit to obtain clarification/verification regarding 
issues related to both programs).  The onsite visits included classroom observations; interviews 
with faculty and students; and meetings with senior school leadership.  In addition to the site visits, 
the reviewers were provided access to curriculum guides, self-assessment reports, and 
demographics.  The two reviewers then collaborated on a document discussing visual arts, 
performing arts (with a focus on music), and issues and concerns faced by both programs.  It was 
determined that the arts programs, as a whole, should focus attention on three primary areas: 1) 
correcting the imbalance in enrollment between the visual and performing arts programs; 2) 
increasing opportunities for inter-arts and interdisciplinary study; 3) identifying and implementing a 
leadership structure appropriate for the equal success of both visual and performing arts. 
 
The Reviewers: 
 
Prof.  John Hooker 
John Hooker is an Associate Professor of Art at Bridgewater State University. Professor Hooker 
teaches courses in art education, studio foundations and sculpture. Additionally, he advises art 
education majors and supervises student teachers in the field of art. He has served as the Graduate 
Coordinator for the Master of Arts in Teaching in Creative Arts and as the Chair of the 
Massachusetts Test for Education Licensure—Visual Arts.  
 
Dr. Ronald Sherwin 
Dr. Sherwin is Associate Professor and Music Department Chair at the University of 
Massachusetts Dartmouth. Prior to joining UMD he served as Associate Dean and Director of the 
School of Visual & Performing Arts at Anna Maria College, Dean of the New England Arts 
Assessment Conference, and before that Music Department Chair and Director of Choral 
Activities at Castleton State College. In addition to his collegiate work he is a frequent guest 
conductor, clinician and adjudicator, and consultant in Arts Assessment.  
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Duxbury	  Public	  Schools	  
Visual	  Arts,	  Program	  Review	  2017	  
	  
John	  Hooker,	  Associate	  Professor	  
Bridgewater	  State	  University	  
	  
	  
	  
In	   every	   conversation	   I	   had	   on	   my	   visits	   to	   the	   Duxbury	   Public	   Schools	   representatives	  
expressed	  an	  interest	  in	  increasing	  the	  quality	  of	  and	  enrollment	  in	  the	  Visual	  Arts	  Program.	  The	  
school	  district	  already	  seems	  to	  have	  many	  of	  the	  ingredients	  to	  make	  that	  happen:	  supportive	  
administrators,	   capable	   faculty,	   ample	   classroom	   space	   and	   a	   reasonable	   material	   budget.	  
These	  are	  commonly	  the	  issues	  that	  are	  most	  troubling	  for	  a	  district;	  Duxbury	  appears	  to	  have	  
them	  in	  place.	  	  
Of	   course,	   my	   review	   is	   limited—I	   can’t	   provide	   a	   complete	   view	   of	   the	   instructional	  
approaches	  of	  the	  teachers	  in	  one	  observation,	  my	  review	  of	  documentation	  is	  limited	  to	  those	  
shared	  with	  me,	  my	  awareness	  of	  many	  issues	  are	  colored	  by	  what	  faculty	  and	  administrators	  
chose	   to	   discuss,	   and	   I	   had	   very	   limited	   time	   talking	  with	   individual	   students.	   However,	   I’ve	  
taken	   the	   liberty	   of	   applying	  my	   knowledge	  of	   art	   education,	  my	   awareness	   of	   art	   programs	  
within	  southeastern	  Massachusetts,	  my	  observations	  and	  conversations	  in	  DPS,	  and	  the	  review	  
of	  the	  documents	  to	  help	  provide	  insight	  for	  improvement	  to	  the	  program.	  I	  hope	  that	  Duxbury	  
Public	  Schools,	  and	  in	  particular	  the	  Visual	  Arts	  program,	  finds	  this	  document	  helpful.	  	  	  
	  
To	  best	  serve	  the	  Duxbury	  School	  district,	  the	  components	  of	  my	  review	  are	  to:	  	  
1.	  	   Observe	  and	  evaluate	  the	  k-‐12	  Visual	  Art	  teachers	  in	  the	  classroom.	  	  
2.	   Evaluate	  the	  structure	  of	  the	  k-‐12	  visual	  art	  curriculum.	  
3.	  	   Provide	  recommendations	  to	  improve	  the	  quality	  of	  and	  increase	  student	  enrollment	  in	  

the	  Visual	  Arts	  Program.	  	  
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Visual	  Art	  Recommendations	  	  
Improving	  the	  Quality	  of	  &	  Increasing	  Student	  Enrollment	  in	  the	  Visual	  Arts	  Program	  	  
	  
Art	   faculty	   and	   administrators	   stressed	   that	   the	   primary	   outcome	   they	   seek	   from	   this	  
evaluation	   is	  an	   improvement	  to	  the	  student	  enrollment	  numbers	   in	  the	  Visual	  Arts	  program.	  
The	  superintendent,	  assistant	  superintendent	  and	  principals	  were	  adamant	  that	  they	  value	  the	  
Visual	   Arts	   program	   and	   they	   wanted	   to	   see	   it	   flourish;	   art	   faculty	   voiced	   concerns	   about	  
enrollments	  and	  were	  also	  intent	  on	  resolving	  the	  problem.	  	  
I	   witnessed	   enthusiastic,	   thoughtful	   approaches	   to	   teaching	   art	   in	   Duxbury.	   The	   following	  
recommendations	   below	   are	   provided	   so	   that	   the	   program	   may	   improve,	   and,	   in	   turn,	   the	  
enrollment	  numbers	  in	  grades	  7-‐12	  may	  improve.	  	  
	  
	  
I.	  	   Leadership	  
Dr.	  Laurie	  Hunter,	  the	  Assistant	  Superintendent,	  will	  leave	  the	  district	  in	  the	  summer	  2017.	  The	  
district	  should	  be	  considering	  the	  structure	  of	  leadership	  for	  the	  Visual	  Arts	  Program	  in	  order	  to	  
be	   prepared.	  My	   understanding	   is	   that	   the	   Visual	   Art	   program	   (k-‐12)	   has	   experienced	   some	  
turmoil	  in	  the	  past,	  but	  has	  evolved	  to	  work	  more	  cohesively	  in	  recent	  years.	  	  
Some	  considerations	  for	  determining	  a	  leader	  for	  Visual	  Art:	  

A. A	   new	   Visual	   Arts	   Department	   Chair.	   I	   recommend	   that	   every	   three	   years	   the	   art	  
teachers	   vote	   to	   determine	   the	   department	  member	   that	   will	   represent	   them	   in	   the	  
district.	  This	  representative	  should	  be	  compensated	  with	  appropriate	  course	  release	  or	  
pay	  dependent	  on	  the	  level	  of	  expectations	  for	  the	  role.	  If	  the	  district	  wants	  the	  Visual	  
Arts	  to	  be	  more	  valued,	  the	  district	  will	  need	  to	  make	  that	  value	  clear	  in	  compensation	  
for	  the	  chair.	   	   Initial	  Recommended	  Priorities	  for	  new	  Visual	  Arts	  Department	  Chair,	  p.	  
12.	  

B. The	  Fine	  and	  Performing	  Arts	  Supervisor.	   I	  recommend	  that	  every	  three	  years	  the	  art	  
teachers	   vote	   to	   determine	   the	   department	  member	   that	   will	   represent	   them	   in	   the	  
district.	   This	   chair	  would	   determine	   that	   all	   programs	   (music,	   art,	   theatre)	   are	   valued	  
within	   the	   district.	   This	   chair	   would	   help	   coordinate	   the	   programs	   and	   represent	   the	  
Fine	  and	  Performing	  Arts	  faculty	  concerns.	  	  

NOTE:	  The	  teachers	  in	  the	  Art	  Department	  said	  they	  really	  liked	  their	  fellow	  teachers	  in	  the	  
Music	   Department;	   they	   stated	   they	   had	   a	   good	   relationship	   but	   felt	   as	   if	   the	   low	  
enrollment	  numbers	  in	  Visual	  Art	  were	  also	  diminishing	  their	  role	  in	  the	  school.	  	  

	  
II.	  	   Advising	  6th	  Graders	  on	  Academic	  Choice	  
As	  I	  understand	  the	  structure	  of	  determining	  electives,	  students	  choose	  either	  Music,	  Visual	  Art	  
or	   STEM	   paths	   during	   their	   sixth	   grade	   year	   (to	   enter	   into	   during	   seventh	   grade).	   From	  
conversations	  with	  faculty	  and	  administrators	  the	  students	  are	  addressed	  in	  a	  forum	  in	  which	  
the	   different	   programs	   (music,	   art,	   STEM)	   are	   marketed	   through	   short	   presentations.	   My	  
suggestion	  is	  that	  the	  district	  offers	  more	  guidance	  in	  this	  process.	  	  
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A. Sixth	   grade	   students	   should	   take	   an	   age-‐appropriate	   aptitude	   test	   help	   determine	  
their	  academic	  choice.	  Might	  this	  be	  a	  new	  ritual	  in	  the	  sixth	  grade	  year	  (a	  Myer-‐Briggs	  
of	   some	  kind	   to	  help	  guide	  students	  as	   they	  are	   thinking	  not	  only	  about	  electives	  but	  
about	  their	  interests	  and	  abilities).	  

B. Students	   should	   be	   encouraged	   to	   discuss	   their	   choice	   with	   parents	   and	   teachers	  
through	  writing.	  This	  process	  should	  involve	  some	  documentation:	  students	  should	  be	  
weighing	  the	  pros	  and	  cons	  of	  their	  choice.	  This	  could	  be	  a	  lesson	  in	  itself;	  how	  does	  one	  
make	  choices	  about	  their	  academic	  plan?	  	  

C. Data	   should	  be	   collected	  on	  why	   students	   are	   choosing	   particular	   paths.	   A	   series	   of	  
questions	   (through	   Survey	  Monkey	   or	   or	   other	   freeware)	   could	   enlighten	   counselors,	  
faculty	   and	   administrators	   on	   why	   students	   are	   electing	   particular	   programs	   over	  
others.	   In	   my	   discussions	   with	   district	   representatives	   there	   seemed	   to	   be	   a	   lot	   of	  
conjecture	   as	   to	   why	   students	   are	   making	   a	   particular	   academic	   choice.	   The	   district	  
could	  be	  collecting	  data	  from	  the	  students	  at	  the	  point	  of	  decision-‐making.	  	  

NOTE:	  My	  concern	  is	  that	  some	  students	  might	  be	  making	  a	  choice	  between	  art,	  music	  or	  STEM	  
based	   on	   a	   particular	   opportunity	   or	   outcome	   (for	   example,	   a	   field	   trip	   or	   peer	   and	   parent	  
pressure)	  that	  might	  not	  be	  in	  line	  with	  their	  personal	  interests	  or	  abilities.	  	  
	  
III.	  Curriculum	  
Some	   changes	   in	   the	   curriculum	   would	   encourage	   more	   participation	   in	   the	   Visual	   Arts	  
program.	  	  

A. An	   Introduction	   to	   Art	   course	   at	   the	   high	   school	   level	   would	   likely	   encourage	  
enrollment.	  This	  course	  should	  be	  2.5	  credits	   (one	  semester)	  or	  5.0	  credits	   (one	  year)	  
and	  introduce	  students	  to	  the	  many	  offerings	  within	  the	  Visual	  Arts	  Program	  at	  the	  high	  
school.	   High	   school	   is	   an	   opportunity	   to	   reset	   academic	   interests.	   However,	   the	  
document	   provided	   to	   eighth	   graders	   about	   the	   art	   choices	   can	   likely	   elicit	   some	  
“paralysis	   of	   choice”	   (There	   are	   six	   possible	   choices	   for	   freshman	   in	   art—this	   can	   be	  
daunting	  to	  the	  beginning	  art	  student.	  If	  this	  is	  not	  actually	  the	  case,	  then	  the	  document	  
should	  better	  clarify	  students	  where	  students	  should	  start	  the	  high	  school	  art	  program,	  
current	  document	  p.	  13-‐16).	  The	  art	  curriculum	  runs	  media-‐specific	  courses	  even	  at	  the	  
freshman	  level;	  the	  department	  might	  see	  a	  rise	  in	  numbers	  if	  there	  was	  a	  single	  entry	  
point	   to	   the	   program,	   then	   opportunities	   to	   choose	   direction	   after	   the	   completion	   of	  
Introduction	  to	  Art.	  By	  providing	  an	  Introduction	  to	  Art	  course,	  students	   leaving	  music	  
or	  STEM	  have	  a	  clearer	  curriculum	  path	  that	  could	  springboard	  them	  into	  the	  other	  art	  
media-‐specific	  courses.	  

B. The	   sixth	   grade	   curriculum	   should	   include	   exposure	   to	   art	   at	   the	   high	   school	   level.	  
Students	   should	   visit	   and	   partake	   in	   the	   environments	   and	   media	   offered	   to	   older	  
students.	  In	  this	  way,	  more	  students	  could	  be	  enticed	  to	  take	  art	  at	  the	  upper	  levels	  (I	  
assume	  students	  are	  being	  enticed	  to	  take	  music	  at	  upper-‐levels	  through	  performances	  
and	  other	  opportunities).	  Sixth	  grade	  students	  should	  be	  attend	  exhibits	  of	  9-‐12	  grade	  
art	  students,	  visit	  9-‐12	  grade	  at	  classrooms,	  and	  possibly	  be	  mentored	  by	  high	  school	  art	  
students	  when	  possible.	  It	  is	  my	  understanding	  that	  the	  Music	  program	  connects	  grades	  
5-‐12	  with	  the	  music	  teachers;	  how	  might	  Art	  do	  the	  same?	  
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C. Middle	   School	   Visual	   Art	   Teaching	   Approach:	   Adoption	   of	   Teaching	   for	   Artistic	  
Behavior	  or	  hybrid	  approaches	  that	  are	  both	  project-‐	  and	  choice-‐based.	  I	  recommend	  
that	   art	   students	   be	   introduced	   to	   Teaching	   for	   Artistic	   Behavior.	   There	   are	   many	  
advocates	   available	   for	   support	   within	   the	   region,	   notably	   Kathy	   Douglas	   and	   Ellyn	  
Gaspardi	  (MASSART	  offers	  summer	  PDPs	  on	  the	  TAB	  approach).	  TAB	  is	  student-‐centered	  
and	   taps	   in	   to	   the	   creative	   energies	   of	   all	   students,	   but	   in	   my	   estimation	   would	   be	  
particularly	   appropriate	   for	   middle	   school	   students.	   If	   the	   district	   hopes	   to	   increase	  
student	   interest	   in	   the	   Visual	   Art	   program	   in	   the	   sixth	   grade	   (the	   year	   the	   students	  
determine	   their	   elective	   path),	   then	   the	   Visual	   Art	   program	   should	   tap	   into	   ach	  
student’s	  own	   interests	  and	   link	   them	   to	  art.	   The	  TAB	  approach	   is	   a	   great	   strategy	   to	  
make	  that	  happen.	  	  

D. A	  Visual	  Arts	  requirement	  for	  graduation.	  I	  recommend	  that	  all	  students	  complete	  a	  2.5	  
credit	   (one	  semester)	  specifically	   in	  visual	  arts	   in	  their	  9-‐12	  grade	  education.	  The	  sixth	  
grade	   is	   a	   particularly	   sensitive	   period	   in	   terms	   of	   artistic	   development.	   In	   artistic	  
development,	   this	   age	   is	   often	   referred	   to	   as	   the	   Dawning	   Realism	   stage,	   in	   which	  
students	  question	  their	  artistic	  ability	  entirely	  on	  how	  realistically	  they	  are	  able	  to	  draw.	  
There	   are	   certainly	   practical	   reasons	   for	   the	   district	   to	   have	   students	   choose	   an	  
academic	  path	  (Music,	  Art	  or	  STEM)	  at	  this	  age,	  but	  for	  the	  field	  of	  art	  this	  is	  particularly	  
damaging.	   Many	   adults	   draw	   at	   the	   late	   elementary	   level—the	   stage	   of	   Dawning	  
Realism	  caused	  many	  to	  decide	  they	  were	  not	  good	  in	  art.	  Of	  course,	  as	  adults	  we	  know	  
that	   representational	   drawing	   is	   only	   a	   small	   part	   of	   the	   study	   of	   art;	   a	   visual	   art	  
requirement	   beyond	   this	   age	  would	   likely	   help	   students	   see	   beyond	   this	   stage	   at	   the	  
wealth	  of	  what	  art	  has	  to	  offer	  beyond	  realism.	  

E. Curriculum	  Design:	  Improved	  Vertical	  Integration	  
The	   curriculum	   did	   not	   appear	   particularly	   vertically	   integrated—at	   least	   in	   the	  
documentation	  shared	  with	  me.	  There	  should	  be	  a	  clear	  development	  of	  skills	  from	  Ms.	  
Caffrey	  (k-‐2),	  to	  Ms.	  Klein	  (3-‐5),	  to	  Ms.	  Squillante	  (6-‐8)	  in	  the	  Visual	  Arts	  curriculum.	  I	  did	  
not	  see	  any	  documentation	  on	  Altas	  or	  otherwise	  that	  clearly	  outlines	  the	  Outcomes	  for	  
each	  grade	  and	  how	  those	  skill	  and	  knowledge	  sets	  are	  carried	  into	  and	  built	  upon	  in	  the	  
following	  grades.	  Further	  thoughts	  on	  Vertical	  Integration	  of	  the	  Visual	  Arts	  Program,	  p.	  
6-‐8.	  

F. STEM	  vs.	  STEAM	  
I	   received	  two	  different	  views	  on	  the	  district’s	   interest	   in	   including	  the	  Visual	  Arts.	  Art	  
teachers	   had	   expressed	   that	   they	   had	   been	   intent	   on	   becoming	   STEAM	   and	   sought	  
grants	  to	  do	  so,	  but	  were	  denied	  by	  administrators.	  Administrators	  stated	  they	  wanted	  
art	  to	  become	  part	  of	  STEAM	  but	  didn’t	  know	  how	  to	  do	  so.	  My	  recommendation	  is	  that	  
the	   current	   three	   paths	   remain:	  Music,	   Visual	   Art	   and	   STEM.	   (My	   concern	   is	   that	   the	  
Visual	  Art	  program	  would	  become	  further	  limited,	  or	  diminished,	  by	  being	  placed	  under	  
STEAM).	  	  
There	  are	  many	  ways	  in	  which	  the	  Visual	  Arts	  faculty	  could	  build	  bridges	  with	  the	  STEM	  
and	  Music	  Programs,	  and	  the	  faculty	  expressed	  interest	  and	  plans	  to	  do	  so.	  These	  cross-‐
curricular	  opportunities	  should	  be	  explored	  and	  supported.	  Ultimately,	  students	  should	  
not	   see	   music	   and	   art	   as	   separate	   academic	   paths;	   teachers	   should	   promote	   the	  
interconnectedness	  of	  these	  fields	  of	  study.	  
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Some	  art	   faculty	  expressed	   that	   STEM	  was	   taking	  many	   students	   from	   the	  Visual	  Arts	  
Program.	  The	  enrollment	  numbers	  do	  not	  validate	  this	  concern.	  There	  are	  likely	  a	  group	  
of	  students	  for	  which	  the	  Music	  and	  Art	  programs	  do	  not	  satisfy	  their	  academic	  interests	  
and	  the	  relatively	  small	  numbers	  in	  STEM	  likely	  represent	  that	  group	  adequately.	  That	  is	  
not	  to	  say	  the	  STEM	  students	  would	  not	  benefit	  from	  Art	  and	  Music;	  it	  would	  be	  best	  to	  
provide	  opportunities	  to	  engage	  all	  three.	  

G. Class	  Rotation:	  Seven	  or	  Eight	  Courses?	  
One	  option	  to	  providing	  more	  choice	  for	  students	  was	  for	  the	  school	  to	  adopt	  an	  eight	  
course	  rotation	  as	  opposed	  to	  a	  seven	  course	  rotation	   in	   the	  school	  week.	  This	  would	  
enable	   students	   to	   take	   eight	   different	   classes	   in	   a	   school	   term	   instead	   of	   seven.	   Of	  
course,	  two	  outcomes	  are:	  1.	  Student	  focus	  is	  spread	  amongst	  more	  subjects	  (and	  eight	  
classes	   of	   possible	   homework	   assignments)	   and	   2.	   Teachers	  would	   be	   called	   upon	   to	  
likely	  have	  more	  class	  preparations	  and	  they	  would	  be	  responsible	  for	  more	  students	  in	  
any	   given	   term.	   Further,	   the	   teachers	   have	   voted	   against	   the	   eight-‐class	   rotation	   and	  
their	  voices	  should	  be	  valued	  by	  the	  administration.	  	  
Within	   the	   seven-‐class	   rotation	   I	   believe	   the	   enrollment	   issues	   for	   Visual	   Art	   can	   be	  
mitigated	  through	  the	  points	  above.	  	  

	  
IV.	  INCREASING	  EXPOSURE	  TO	  ART	  
The	  Visual	  Arts	  Program	  should	  be	  exposing	  the	  community	  to	  the	  artwork	  of	  students	  and	  the	  
students	  should	  be	  exposed	  to	  artwork	  beyond	  the	  classroom.	  	  
	  

A. Student	  artwork	  should	  be	  shared	  with	  the	  community	  more.	  It’s	  clear	  that	  several	  art	  
faculty	   have	   made	   efforts	   to	   exhibit	   student	   work	   in	   the	   schools—in	   particular,	   Ms.	  
Leydon	  spoke	  to	  her	  efforts	  of	  attaching	  exhibitions	  to	  other	  school	  events	  to	  promote	  
visibility	  to	  a	  larger	  audience.	  Teachers	  and	  administrators	  expressed	  interest	  in	  making	  
the	  products	   of	   their	   classrooms	  more	   visible	   to	   the	   community.	   The	  Art	  Department	  
chairperson	  should	  be	  leading	  this	  charge	  through	  rotating	  exhibitions	  in	  and	  out	  of	  the	  
school,	   mural	   opportunities	   in	   the	   community,	   relationships	   with	   local	   businesses	   to	  
display	   artwork,	   in	   local	   publications	   and	   public	   art	   projects	   and	   events.	   This	   is	  
challenging	  work,	  but	  the	  Visual	  Art	  Program’s	  viability	  of	  the	  program	  may	  depend	  on	  
the	  community’s	  perception	  of	  it.	  	  
Ms.	  Leydon	  addressed	  the	  challenge	  of	  setting	  up	  an	  art	  exhibit	  to	  intersect	  with	  a	  
music	  performance	  (Agreed!	  It	  takes	  considerable	  time	  and	  planning	  to	  set	  up	  an	  art	  
exhibit).	  But,	  increasing	  the	  visibility	  of	  the	  Art	  program	  by	  connecting	  it	  with	  the	  
Music	  program	  is	  likely	  a	  really	  good	  consideration	  to	  explore	  further.	  Art	  exhibitions	  
should	  be	  accompanied	  by	  music	  always!	  And	  student	  art	  exhibits	  should	  be	  available	  
to	  the	  public	  and	  the	  student	  body	  in	  very	  visible	  venues	  constantly.	  The	  main	  hall	  of	  
the	  school	  seems	  to	  be	  a	  very	  appropriate	  space	  for	  this	  level	  of	  attention.	  What	  are	  
other	  locations	  in	  which	  large	  groups	  of	  students,	  faculty,	  administrators	  and	  parents	  
can	  come	  into	  contact	  with	  art	  and	  music	  in	  the	  same	  environment?	  To	  further	  the	  
educational	  component,	  how	  might	  the	  art	  and	  music	  both	  be	  related	  in	  terms	  of	  
content?	  
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B. Increased	  opportunities	  for	  students	  to	  see	  artwork	  beyond	  the	  classroom.	  The	  Visual	  

Arts	  Program	  should	  be	  taking	  advantage	  of	  the	  wealth	  of	  opportunities	  in	  the	  region	  to	  
explore	   art	   venues.	  All	   the	   teachers	   appeared	   to	   share	   artists	   and	   artwork	  within	   the	  
classroom,	  but	  no	  one	  seemed	  particularly	  eager	  or	  able	  to	  do	  so	  beyond	  the	  classroom.	  
There	  is	  a	  communication	  problem:	  Teachers	  expressed	  concern	  that	  they	  wouldn’t	  be	  
supported	   in	   field	  trips;	  administrators	  said	  they	  always	  supported	  field	  trips.	  Take	  art	  
students	  on	  field	  trips.	  I	  recommend	  attending	  venues	  they	  might	  have	  never	  previously	  
experienced:	  Harvard’s	  many	  museums	  (the	  Museum	  of	  Natural	  History	  is	  an	  excellent	  
location	   for	   observational	   drawing),	   the	   Institute	   of	   Contemporary	   Art	   in	   Boston,	   The	  
RISD	  Museum—so	  many	  opportunities	   in	  the	  region	  to	  travel	  during	  the	  week	  or	  on	  a	  
weekend.	  This	  should	  be	  occurring	  every	  semester	  beginning	  in	  6th	  grade.	  If	  students	  are	  
to	  see	  art	  as	  a	  legitimate	  path	  beyond	  school,	  they	  actually	  need	  to	  see	  art	  beyond	  the	  
classroom.	   Consider	   venues	   that	   are	   the	   most	   visible	   within	   the	   community	   beyond	  
campus.	  

C. Artist	   in	   Residence	   Program.	   Given	   space,	   an	   artist	   could	   be	   invited	   to	   spend	   a	   year	  
working	  at	  the	  school	  creating	  artwork	  and	  mentoring	  students.	  This	  could	  be	  a	  member	  
of	  the	  Duxbury	  community	  who	  is	  interested	  in	  both	  creating	  art	  and	  working	  with	  small	  
groups	  of	  students.	  This	  program	  could	  be	  highly	  visible:	  artist	  exhibition,	  student	  group	  
exhibition.	   	   The	   position	   would	   be	   unpaid,	   but	   the	   artist	   could	   work	   rent-‐free.	   The	  
central	  goal	  is	  to	  make	  the	  Visual	  Arts	  Program	  more	  visible	  to	  the	  community,	  and,	  in	  
turn,	  more	  valued.	  	  

 
 
 

Curriculum	  Design:	  Improved	  Vertical	  Integration	  
	  
According	   to	   the	  documentation	  provided	  on	  Atlas,	   the	  Visual	  Arts	  at	  Duxbury	  would	  benefit	  
from	  some	  codification.	  Atlas	  offers	  some	  insight	  into	  individual	  teacher’s	  interface	  with	  Atlas,	  
but	  not	  much	  clarity	  on	  the	  Visual	  Arts	  program	  in	  its	  entirety.	  Some	  efforts	  invested	  to	  make	  
sure	  that	  students	  evolve	  their	  visual	  arts	  education	  from	  kindergarten	  through	  sixth	  grade	  (far	  
all	  students)	  and	  then	  how	  that	  education	  becomes	  more	  specialized	  into	  high	  school	  	  	  
	  

1. Although	   many	   different	   instructors	   teach	   within	   the	   department,	   the	   application	   of	  
organization	  of	   the	   items	  the	   faculty	  deem	  most	  valid	   (for	  example,	  clarify	   the	  Course	  
Descriptions	  and	  Outcomes).	  	  

2. Remove	   the	   listing	   of	   specific	   projects	   and	   calendars—these	   tend	   to	   constrict	   arts	  
faculty—but	  continue	  to	  focus	  on	  the	  Outcomes	  for	  each	  course.	  	  

3. A	  common	  format	  for	  items	  should	  be	  applied	  for	  structure	  to	  the	  k-‐12	  curriculum:	  
A. Course	  Descriptions	  should	  be	  kept	   to	  4-‐6	  sentences	   in	  present-‐tense	   (seek	  not	   to	  

write	  about	  what	  students	  “will	  do,”	  but	  rather	  what	  students	  “do”	  in	  the	  course.	  
B. Course	   Outcomes	   (what	   successful	   students	   are	   able	   to	   do	   by	   the	   end	   of	   each	  

course)	   should	   be	   established;	   these	   should	   advance	   for	   the	   k-‐6	   grades	   in	   a	   clear	  
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progression.	   The	   Outcomes	   in	   7-‐8	   grade	   should	   be	  more	   specialized	   because	   the	  
students	  in	  Visual	  Art	  I	  and	  II	  are	  a	  more	  select	  group.	  The	  Outcomes	  in	  9-‐12	  grade	  
should	   be	  more	   specialized	   into	   specific	  media.	   (Use	   the	  MA	   Frameworks	   to	   help	  
determine	  the	  Outcomes	  for	  grade	  levels;	  limit	  the	  list	  to	  6-‐10	  items).	  

C. A	  department	  head	  should	  organize	  the	  Visual	  Arts	  Curriculum,	  k-‐12,	  in	  order	  for	  it	  
to	  be	   codified	   and	   collect	   the	  many	   voices	   into	  one	   clear	   curriculum.	   It	   should	  be	  
available	  online	  as	  a	  guide	  for	  faculty,	  administrators	  and	  parents.	  In	  this	  document	  I	  
recommend	   reducing	  mass	   and	   seeking	   clarity;	   1.	  Determine	   the	  main	   idea	  of	   the	  
course	   at	   each	   grade	   level	   or	   course	   (Course	   descriptions,	   4-‐6	   sentences)?	   2.	  
Determine	  what	  successful	  students	  are	  able	  to	  do	  at	  the	  end	  of	  each	  grade	  level	  or	  
course	  (Outcomes,	  6-‐10	  items).	  

D. Reduce	   the	   information	   required	   to	   increase	   flexibility.	   On	   Atlas,	   there	   are	   many	  
different	   value	   points:	   standards,	   enduring	   understandings,	   essential	   questions,	  
skills,	   content,	   assessments,	   learning	   activities,	   instructional	   strategies	   and	  
differentations,	   modifications	   for	   ESL,	   resources	   and	   tech	   integration,	   self-‐
assessment	   and	   reflection).	   It’s	   overwhelming.	   Once	   a	   teacher	   has	   completed	   the	  
pile	  of	  information	  required	  they	  aren’t	  likely	  to	  deviate	  from	  that	  plan,	  possibly	  for	  
years.	  Simplify	  the	  documentation	  so	  that	  an	  art	  teacher	  can	  develop	  more	  creative	  
and	  topical	   teaching.	  Below	  I	  provide	  some	  basic	  curriculum	  formats	  that	  could	  be	  
developed	  further,	  but	  this	  simple	  structure	  might	  increase	  clarity	  of	  the	  outcomes	  
at	  each	  grade	  level.	  	  

	  
Art	  Curriculum	  Example	  Format:	  
	  
Kindergarten	   	   	   Course	  Description	   	   	   	  

At	   the	   kindergarten	   level	   students	   are	   introduced	   to	   the	   joy	   of	  
making	   art.	   Students	   are	   encouraged	   to	   experiment	   with	   the	  
elements	   of	   art:	   line,	   shape,	   color,	   value	   and	   texture.	   Students	  
develop	  fine	  motor	  skills	  while	  engaging	  with	  (but	  not	  limited	  to)	  
clay,	   paint,	   crayons,	   markers,	   and	   glue.	   The	   art	   classroom	   is	   an	  
environment	   that	   helps	   young	   learners	   develop	   a	   love	   for	  
learning.	  

	  
Outcomes	  (by	  the	  end	  of	  this	  grade	  level)	  
By	  the	  end	  of	  this	  grade	  level	  Kindergarteners…	  
1. Identify	  types	  of	  line	  and	  shape.	  
2. Mix	  colors	  to	  make	  new	  colors.	  	  
3. Construct	  sculptures	  using	  scissors,	  tape	  and	  glue.	  
4. Create	  repeating	  patterns.	  
5. Discuss	  works	  of	  art	  in	  small	  groups.	  
6. Organize	  classroom	  workspaces.	  

	  
First	  Grade	   	   	   Course	  Description	  
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At	  the	  first	  grade	  level	  students	  advance	  their	  joy	  of	  making	  art	  in	  
many	   different	   media.	   Students	   are	   encouraged	   to	   experiment	  
with	  the	  elements	  of	  art:	  line,	  shape,	  color	  and	  texture.	  Students	  
are	  introduced	  to	  the	  principles	  of	  art	  (rhythm,	  balance,	  harmony,	  
unity,	  variety).	  Students	  develop	  fine	  motor	  skills	  while	  engaging	  
with	   (but	  not	   limited	   to)	   clay,	  paint,	   crayons,	  markers,	   and	  glue.	  
The	   art	   classroom	   is	   an	   environment	   that	   helps	   young	   students	  
develop	  a	  love	  for	  learning.	  
	  
Outcomes	  (by	  the	  end	  of	  this	  grade	  level)	  
By	  the	  end	  of	  this	  grade	  level	  First	  Graders…	  
1. Identify	  some	  of	  the	  elements	  and	  principles	  of	  art.	  	  
2. Mix	  primary	  colors	  to	  make	  secondary	  and	  tertiary	  colors.	  
3. Construct	  sculptures	  using	  scissors,	  tape,	  glue	  and	  tension.	  
4. Apply	  more	  than	  one	  medium	  to	  make	  a	  work	  of	  art.	  
5. Discuss	  works	  of	  art	  with	  the	  class.	  
6. Organize	  classroom	  workspaces	  and	  materials.	  	  
7. Describe	  a	  two-‐step	  art	  process.	  

	  
OR	  
	  
The	   district	   might	   apply	   a	  more	   visual	   curriculum	  map	   that	   reveals	   the	   skills	   that	   are	   being	  
developed	   over	   several	   grades.	   This	   curriculum	   map	   clarifies	   what	   skills	   will	   be	   addressed	  
throughout	  the	  elementary	  program,	  while	  providing	  flexibility	  for	  how	  a	  teacher	  might	  satisfy	  
the	   expectations.	   The	   color	   coding	   can	   be	   helpful	   as	   well	   so	   teachers	   can	   consider	   which	  
projects	  and/or	  exercises	  meet	  these	  categories.	  If	  using	  this	  curriculum	  map,	  use	  it	  for	  grades	  
k-‐6,	  then	  differentiate	  it	  further	  for	  7-‐12	  in	  a	  separate	  chart.	  See	  the	  example	  below.	  
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AND	  
	  
Documents	   I	  received	  from	  the	  Art	  faculty	  state	  that	  they	  need	  to	  “revamp	  the	  curriculum	  to	  
match	  the	  National	  Standards.”	  I	  think	  this	  is	  entirely	  appropriate	  and	  a	  good	  initial	  project	  for	  
the	  new	  Department	  Chair	  to	  undertake.	  I	  applaud	  the	  use	  of	  the	  National	  Standards—I	  think	  
they	  are	  more	  current	  and	  reflect	  a	  more	  meaningful	  learning	  environment.	  	  
	  
	  
	  
Visual	  Arts	  on	  Atlas	  Currently:	  Uneven	  Listings	  
The	   following	   course	   descriptions	   were	   available	   on	   Atlas,	   some	   offered	   outcomes	   (or	  
objectives)	  while	  other	  courses	  were	  not	  as	  clear.	  These	  online	  documents	  seemed	  uneven—
they	   could	   really	   benefit	   from	   some	   codification	   so	   that	   each	   level	   knows	   what	   the	   level	  
preceding	   has	   covered.	   Again,	   the	   documents	   should	   be	   kept	   clear	   and	   concise	   to	   promote	  
their	   application	   	   by	   faculty.	   Further,	   concise	   information	   is	   easier	   to	   update	   over	   time	   and	  
remain	  flexible	  to	  meet	  students’	  needs.	  
	  
	  
Art	  Course	  Descriptions	  as	  listed	  on	  Atlas:	  
	  
ART	  GRADES	  K-‐5	  
No	  information	  
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Art	  6	  
No	  course	  description	  
	  
Visual	  Art	  &	  Design	  I	  
Visual	  Art	  &	  Design	  1	  is	  a	  comprehensive	  Semester	  Course	  covering	  various	  media	  and	  process	  
to	  create	  2D.	  3D	  and	  Relief	  Visual	  Design	  works.	  
	  
Visual	  Art	  &	  Design	  II	  
Visual	  Art	  &	  Design	  1	  is	  a	  comprehensive	  Semester	  Course	  covering	  various	  media	  and	  process	  
to	  create	  2D.	  3D	  and	  Relief	  Visual	  Design	  works.	  
	  
ADVANCED	  PAINTING	  &	  DRAWING	  
This	  course	   is	  designed	  as	  a	   two	  year	   rotating	  curriculum.	  Therefore	   the	  course	  can	  be	   taken	  
two	  years	  in	  a	  row	  when	  students	  have	  the	  time	  and	  for	  older	  students	  preparing	  to	  take	  the	  AP	  
studio	  art	  course	  in	  their	  senior	  year	  this	  will	  help	  them	  achieve	  their	  goals!	  It	  is	  always	  better	  
for	  the	  student	  to	  be	  able	  to	  take	  both	  courses	  thereby	  strengthening	  their	  skill	  development.	  
But	  with	  all	  the	  demands	  for	  your	  time	  I	  can	  understand	  that	  not	  always	  being	  possible!	  
	  
AP	  DIGITAL	  ART	  
No	  Description	  

The	  AP	  Photography	  program	  enables	  students	  to	  develop	  a	  mastery	  in	  concept,	  composition,	  
and	  execution	  of	  a	  2-‐D	  design	  Photographic	  portfolio.	  The	  AP	  Photography	  courses	  at	  Duxbury	  
High	  School	  may	  be	  completed	  in	  one	  or	  two	  years.	  This	  flexibility	  is	  important	  to	  the	  scheduling	  
process	  of	  the	  school.	  The	  recommendation	  is	  for	  the	  student	  to	  participate	  in	  the	  course	  over	  a	  
2-‐year	  period.	  In	  order	  to	  be	  accepted	  into	  the	  AP	  program	  students	  need	  to	  complete	  an	  
application	  process.	  Students	  are	  required	  to	  complete	  a	  written	  statement	  as	  well	  as	  submit	  at	  
least	  ten	  examples	  of	  their	  photography	  with	  the	  application	  (process	  details	  to	  follow).	  The	  
students	  taking	  AP	  Photography	  have	  completed	  the	  Photography	  I	  and	  Photography	  II	  classes	  
as	  prerequisite.	  Students	  are	  expected	  to	  be	  competent	  in	  their	  printing	  skills,	  have	  a	  good	  
understanding	  of	  the	  darkroom,	  an	  essential	  comprehension	  of	  a	  Single	  Lens	  Reflex	  camera,	  a	  
introductory	  knowledge	  of	  photographic	  art	  history,	  and	  be	  confident	  with	  developing	  his	  or	  her	  
own	  film.	  Once	  accepted,	  students	  need	  to	  complete	  the	  summer	  work	  prior	  to	  the	  academic	  
school	  year.	  This	  course	  emphasizes	  making	  art	  as	  an	  ongoing	  process	  that	  involves	  students	  in	  
informed,	  often	  personal	  and	  critical	  decision	  making.	  
	  
During	  the	  two-‐year	  course,	  students	  will	  investigate	  all	  aspects	  of	  the	  AP	  photography	  
portfolio,	  which	  include	  a	  breadth	  section	  consisting	  of	  12	  pieces,	  a	  concentration	  section	  of	  12	  
pieces	  and	  a	  quality	  section	  of	  5	  pieces	  (details	  to	  follow).	  These	  three	  sections	  will	  be	  addressed	  
and	  assessed	  using	  the	  AP	  boards	  recommendations	  as	  listed	  on	  the	  AP	  poster	  (example	  
provided).	  Students	  will	  assess	  their	  work	  based	  on	  the	  AP	  scoring	  rubric	  and	  class	  critiques	  
(group	  and	  individual).	  It	  is	  significant	  for	  students	  to	  analyze	  of	  both	  peer	  and	  individual	  class	  
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work.	  
	  
The	  completion	  of	  the	  2-‐D	  Photography	  portfolio	  assists	  students	  in	  developing	  a	  body	  of	  
photographic	  works	  via	  a	  combined	  effort	  of	  class,	  teacher	  and	  student	  involvement.	  The	  
information	  below	  will	  outline	  and	  describe	  the	  plan	  for	  the	  portfolio	  creation.	  
The	  first	  year	  of	  study	  primarily	  involves	  the	  development	  of	  the	  breadth	  section	  of	  the	  
portfolio.	  During	  this	  year	  students	  will	  be	  referencing	  the	  principles	  and	  elements	  of	  design	  
when	  assessing	  each	  assignment.	  The	  student	  will	  cover	  the	  following	  elements	  of	  design:	  line,	  
shape,	  direction,	  size,	  texture,	  color,	  and	  value.	  The	  students	  will	  also	  cover	  the	  following	  
principles	  of	  Design:	  balance,	  gradation,	  repetition,	  contrast,	  harmony,	  dominance,	  and	  unity.	  
The	  class	  will	  be	  shown	  past	  examples	  of	  AP	  Photography	  portfolios	  to	  get	  an	  idea	  of	  what	  is	  
expected	  for	  the	  final	  portfolio.	  
This	  first	  year	  will	  include	  a	  variety	  of	  printing	  formats	  as	  well	  as	  the	  exploration	  of	  
contemporary	  photographers,	  photographic	  themes	  in	  history,	  photographic	  composition,	  and	  
artist	  statements.	  The	  printing	  formats	  include	  5	  x	  7	  inch	  prints,	  8	  x	  10	  inch	  prints,	  and	  11	  x	  14	  
resin	  coated	  black	  and	  white	  prints	  (some	  digital	  color	  images	  may	  be	  added	  for	  breadth	  or	  
quality	  sections).	  The	  majority	  of	  the	  printing	  will	  be	  resin	  coated,	  but	  the	  quality	  section	  should	  
include	  a	  few	  fiber	  paper	  prints.	  The	  essential	  requirement	  of	  this	  first	  year	  is	  to	  produce	  12	  
Breadth	  related	  ‘museum	  or	  gallery	  quality’	  prints	  in	  both	  slide	  and	  print	  format	  to	  be	  submitted	  
to	  the	  AP	  board	  at	  the	  end	  of	  the	  second	  year	  with	  the	  complete	  portfolio. 
	  
The	  second	  year	  of	  study	  focuses	  on	  the	  concentration	  portion	  of	  the	  portfolio.	  This	  year	  can	  be	  
the	  most	  challenging	  for	  the	  students	  with	  regard	  to	  artistic	  process	  and	  development	  of	  their	  
concentration.	  Advanced	  Photography	  assignments	  are	  a	  continuation	  of	  the	  basic	  photography	  
principals	  &	  elements	  of	  design	  covered	  in	  Beginning	  Photography	  assignments.	  Students	  will	  
work	  independently	  to	  sharpen	  their	  journalistic,	  artistic,	  and	  commercial	  photography	  skills.	  
	  
These	  are	  the	  attributes	  their	  work	  should	  contain:	  Photographer	  spending	  time	  with	  subject,	  
getting	  the	  subject	  in	  focus,	  catching	  the	  moment	  that	  tells	  the	  story,	  dominant	  focal	  point	  using	  
leading	  lines	  and	  high	  and	  low	  horizon	  lines,	  frame	  the	  subject	  (using	  horizontal,	  vertical,	  square	  
and	  round	  formats),	  proper	  exposure	  and	  development,	  clean	  negatives	  and	  prints,	  and	  
technically	  clean	  and	  well	  printed	  work.	  
	  
During	  the	  summer	  students	  are	  encouraged	  to	  visit	  museums,	  travel	  if	  possible,	  attend	  
photographic	  workshops,	  take	  multiple	  digital	  photographs	  (to	  be	  critiqued	  in	  the	  fall)	  and	  
complete	  several	  rolls	  of	  film.	  .	  These	  suggestions	  help	  to	  broaden	  the	  students’	  perspective	  as	  
well	  as	  develop	  a	  comprehensive	  visual	  approach	  to	  their	  photography.	  Students	  are	  
encouraged	  to	  understand	  that	  art	  making	  is	  an	  on	  going	  process.	  
	  
Lessons	  are	  sometimes	  based	  on	  the	  artists	  exhibiting	  in	  local	  galleries.	  It	  is	  recommended	  that	  
students	  keep	  a	  written	  journal	  to	  assist	  in	  their	  artistic	  process	  and	  maintain	  a	  sense	  of	  
structure	  regarding	  the	  concentration	  development	  (questions	  and	  theme	  process	  provided).	  
The	  second	  year	  begins	  with	  a	  critique	  (form	  provided)	  of	  all	  summer	  work	  and	  with	  a	  written	  
update	  on	  the	  changes	  or	  expansions	  of	  the	  concentration.	  This	  kind	  of	  work	  improves	  the	  
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DIGITAL	  PHOTOGRAPHY	  (unable	  to	  copy	  and	  format	  information	  to	  margins)	  
	  
CERAMICS	  
Ceramic	  Art	  Forms	  utilizes	  clay	  and	  other	  media	  to	  explore	  and	  practice	  the	  following:	  
1.	  Four	  Components	  of	  Handbuilding	  Techniques	  and	  Form	  Design	  
1. Forms	  in	  the	  Round,	  Relief	  and	  2	  Dimension	  (Hemi-‐sphere,	  Sphere,	  Cube,	  Cylinder)	  
2. Pinch	  Pot,	  Coil,	  Slab	  Construction	  
3. Surface	  Design:	  Carving,	  Piercing,	  Sculpting	  through	  additive	  /	  subtractive	  methods	  
4. Form	  &	  Function-‐	  Pottery	  &	  Sculpture	  
2.	  A	  comprehensive	  exploration	  of	  Personal	  Connection	  and	  Meaning	  Making	  through	  
• Elements:	  Line,	  Texture,	  Shape,	  Color,	  Value	  and	  Space	  
• Principles	  of	  Design:	  Unity,	  Balance,	  Emphasis,	  Pattern,	  Rhythm,	  Movement	  and	  

Contrast	  
• Style-‐	  Realism,	  Abstraction,	  Non	  Representation	  
• Subject	  Matter-‐	  Figure,	  Landscape,	  Still	  Life	  etc.	  
3.	  Wheel	  Throwing	  is	  introduced	  

CurriculumMap_CeramicFormDesign1.docx	  
Pinch	  Pots	  Assignment.docx	  
Pinch	  Pots	  Combined	  Assignment.docx	  
Did	  You_	  Self	  Assessment-‐Pinch	  Pot.docx	  
Narrative	  Box-‐Slab	  Construction	  Rubric.docx	  
Did	  You_	  Ceramics_	  Slumped	  Form	  with	  Texture.docx	  
Did	  You_	  Ceramics_	  Stencil	  Scraffito.docx	  
Did	  You_	  Ceramics_	  Cylinder	  Carving.docx	  
Did	  You_	  Ceramics_	  Slump	  Mold.docx	  

	  
Creative	  Imaging	  &	  Graphic	  Design	  
In	  this	  class	  we	  will	  be	  focusing	  on	  Photo	  shop,	  image	  making,	  creative	  digital	  art,	  contemporary	  
uses	  of	  Photoshop,	  and	  design.	  Grading	  will	  be	  based	  on:	  Technical,	  Effort,	  Portfolio,	  
Organization	  

students	  critical	  decision-‐making.	  
	  
Students	  must	  also	  complete	  the	  five	  quality	  pieces	  for	  the	  portfolio	  during	  the	  second	  year.	  
These	  prints	  must	  demonstrate	  the	  best	  of	  the	  students	  talents	  for	  skill,	  technical,	  and	  
craftsmanship.	  
Taking	  the	  AP	  Photography	  course	  in	  one	  year	  is	  not	  recommended.	  However,	  a	  student	  
completing	  the	  AP	  process	  in	  one	  year	  differs	  only	  by	  the	  quantity	  of	  work	  required	  during	  one	  
year,	  rather	  than	  two.	  The	  first	  semester	  is	  spent	  on	  developing	  the	  breadth	  section.	  It	  is	  
recommended	  that	  the	  student	  submit	  work	  from	  photography	  classes	  taken	  prior	  to	  complete	  
this	  section.	  The	  second	  semester	  is	  spent	  working	  on	  the	  concentration	  section;	  the	  five	  quality	  
prints	  as	  well	  as	  the	  twelve	  concentration	  pieces	  must	  be	  completed.	  
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In	  class	  participation	  -‐	  students	  will	  remain	  on	  one	  monitor	  though	  the	  class.	  
Various	  projects	  announced	  weekly	  Midterm	  (portfolio)	  &	  Final	  Project	  
	  
Creative	  Imaging	  II	  
No	  description	  
	  
Digital	  Photo	  I	  
This	  is	  an	  introductory	  course	  in	  digital	  imaging	  and	  technology	  commonly	  used	  by	  
photographers.	  Art	  and	  design	  principles,	  basic	  photography	  formats,	  composition	  and	  lighting	  
in	  digital	  image	  making	  will	  be	  discussed	  and	  explored.	  Adobe	  Photoshop	  will	  be	  used	  in	  
developing	  and	  manipulating	  digital	  images.	  
We	  will	  be	  focusing	  on	  photography	  as	  an	  art,	  not	  simply	  another	  media.	  We	  will	  be	  studying	  
the	  technical	  aspects	  of	  the	  camera,	  film	  processing	  and	  final	  print	  development	  in	  film	  photo	  &	  
digital	  camera	  use	  and	  Photoshop	  in	  Digital	  photo.	  The	  majority	  of	  all	  final	  prints	  will	  be	  
presented	  for	  critique	  and	  exhibition.	  
In	  this	  class	  we	  will	  study	  both	  photographers	  and	  artists	  in	  order	  to	  understand	  the	  
significance	  of	  photography	  in	  the	  world.	  As	  well	  as	  discuss	  photographic	  composition,	  
technique,	  subject	  matter,	  method,	  and	  process.	  
How	  cameras	  work,	  how	  composition	  works	  and	  how	  to	  use	  photo	  editing	  software.	  
Critiques	  will	  allow	  for	  open	  discussion	  about	  the	  positives	  and	  the	  negatives	  we	  experience	  in	  
attempting	  a	  new	  media	  and	  technique.	  They	  will	  also	  offer	  the	  opportunity	  to	  hear	  someone	  
else’s	  perspective.	  
In	  class	  assignments	  will	  include	  free-‐writing,	  slide	  discussion,	  as	  well	  as	  projects	  like	  ‘collage,	  
montage,	  and	  distortion	  technique’,	  double	  exposure,	  and	  experimental	  photography.	  
	  
Drawing	  &	  Painting	  I	  
	  
No	  Course	  Description,	  but	  otherwise	  a	  good	  model	  for	  curriculum	  map	  
	  
Film	  Photography	  1	  
We	  will	  be	  focusing	  on	  photography	  as	  an	  art,	  not	  simply	  another	  media.	  We	  will	  be	  studying	  
the	  technical	  aspects	  of	  the	  camera,	  film	  processing	  and	  final	  print	  development	  in	  film	  photo	  &	  
digital	  camera	  use	  and	  Photoshop	  in	  Digital	  photo.	  The	  majority	  of	  all	  final	  prints	  will	  be	  
presented	  for	  critique	  and	  exhibition.	  
In	  this	  class	  we	  will	  study	  both	  photographers	  and	  artists	  in	  order	  to	  understand	  the	  
significance	  of	  photography	  in	  the	  world.	  As	  well	  as	  discuss	  photographic	  composition,	  
technique,	  subject	  matter,	  method,	  and	  process.	  
How	  cameras	  work,	  how	  composition	  works	  and	  how	  to	  use	  photo	  editing	  software.	  
Critiques	  will	  allow	  for	  open	  discussion	  about	  the	  positives	  and	  the	  negatives	  we	  experience	  in	  
attempting	  a	  new	  media	  and	  technique.	  They	  will	  also	  offer	  the	  opportunity	  to	  hear	  someone	  
else’s	  perspective.	  
In	  class	  assignments	  will	  include	  free-‐writing,	  slide	  discussion,	  as	  well	  as	  projects	  like	  ‘collage,	  
montage,	  and	  distortion	  technique’,	  double	  exposure,	  and	  experimental	  photography.	  
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Photo	  II	  
In	  this	  class	  there	  will	  be	  a	  combination	  of	  Advanced	  Placement	  students	  and	  second	  year	  
photo	  students.	  The	  pace	  will	  be	  faster	  and	  the	  individual	  responsibility	  for	  productivity	  will	  be	  
greater.	  All	  students	  are	  expected	  to	  know	  how	  to	  print	  well,	  have	  a	  good	  understanding	  of	  the	  
darkroom,	  a	  basic	  comprehension	  of	  a	  manual	  camera,	  a	  introductory	  knowledge	  of	  
photographic	  art	  history,	  and	  be	  comfortable	  with	  developing	  his	  or	  her	  own	  film.	  
We	  will	  be	  focusing	  on	  photography	  as	  more	  than	  just	  an	  art.	  We	  will	  cover	  some	  general	  art	  
history	  topics,	  discuss	  the	  philosophy	  of	  photography,	  plan	  and	  complete	  a	  full	  professional	  
portfolio,	  attempt	  new	  experiments	  with	  both	  color	  and	  black	  and	  white	  photography,	  print	  
larger	  format,	  learn	  how	  to	  manipulate	  the	  light	  in	  the	  darkroom,	  learn	  about	  lighting	  
techniques,	  and	  a	  variety	  of	  other	  elements.	  
Over	  the	  term	  students	  will	  learn	  to	  improve	  their	  photographic	  compositions,	  try	  a	  variety	  of	  
new	  techniques	  (not	  done	  in	  photo	  I),	  work	  on	  advanced	  subject	  matter,	  and	  investigate	  the	  
importance	  of	  photography	  in	  their	  creative	  process.	  
	  
 
 
RECOMMENDED PRIORITIES FOR NEW VISUAL ARTS 
DEPARTMENT CHAIR 
It seems that the Art Department Chair will have more success if initial priorities are 
outlined in advance of undertaking the role. I do not recommend a long list of duties, 
rather a short list of items that should be done well. I recommend the: 
 

1. Establishment	  of	  a	  required	  Visual	  Arts	  Credit	  at	  the	  high	  school	  level.	  
2. Development	  of	  a	  vertically	  integrated	  visual	  arts	  program.	  The	  Outcomes	  for	  Visual	  Arts	  

should	  be	  clarified	  for	  the	  district	  at	  each	  level	  and	  be	  enacted	  by	  the	  art	  faculty;	  
recommend	  using	  the	  National	  Standards	  for	  Visual	  Art.	  

3. Determine	  regular	  events	  and	  opportunities	  for	  the	  community	  to	  see	  student	  artwork	  
in	  highly	  visible	  locations.	  

4. Organize	  opportunities	  for	  students	  to	  engage	  with	  art	  or	  practice	  their	  art	  beyond	  
campus	  on	  a	  regular	  basis.	  

 
**The following document is shared with 8th Graders as they determine their academic 
plan for high school.  

_This document might be a helpful list of the art courses, but it doesn’t appear written to 
entice new students to enter the Art program. 

_For the freshmen unfamiliar with art, this might induce a “paralysis of choice.” There are 
many media explored here, but they don’t appear entry level. Consider adding: 
Introduction to Art. 

_What careers might an art student apply their skills to? Might this be included in the 
document? 
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-What does the Music, Theatre and STEM documents look like? 

VISUAL ART  
Program Design / Sequence  

The Art Program at Duxbury High School is substantive and challenging. All students are welcome in art classes, 
and no previous experience in art is necessary to participate. The Duxbury High School Art Program places high 
respect on the individual’s thoughts, ideas, and work, while promoting an appreciation for the work of other artists 
and students. Students will learn ways to develop their work to the best of their abilities while learning innovative 
problem-solving techniques and critical thinking skills. Students are given assistance in the development of a body 
of work which will highlight individual growth and accomplishment.  

A visual arts portfolio is a desirable addition to college application and is required by most art schools. Assistance 
with a visual art portfolio is offered. A potential art school/college applicant is advised to consult with the Guidance 
Department and the Art Coordinator concerning the courses best suited for that individual.  

Grades 9 - 12 Course Descriptions  

Course 825 Creative Imaging & Graphic Design Unleveled  

Grades: 9, 10, 11, 12 Elective Half Year - 2.5 Credits  

In this course students will work on various projects involving both the creative and graphic use of the computer. 
Students will use image programs such as Adobe Photoshop. Students will learn to use the computer as a tool for 
imaginative, expressive, and graphic design purposes while producing an electronic portfolio of computer-generated 
artwork. Required: 4 G flash drive or higher, Digital Cameras are also required for this course.  

   
Prerequisite: None. Learning Expectations: III, V  

Course 823 FILM PHOTOGRAPHY I  

Grades: 9, 10, 11, 12 Elective  

Tech Competencies: 1, 4, 5, 6, 7  

Unleveled  

Half Year - 2.5 Credits  

 
Students will gain skills in the use of a 35mm film camera and darkroom techniques for processing negatives and 
prints in black and white. Elements of fine art photography, the development of composition and design, 
photographic art history, and proper photographic methods will be taught. Please note: Chemical and photographic 
papers are provided. Students will require a 35mm film Single Lens Reflex camera for the course and D-76 
developed films.  

 
Prerequisite: None. Learning Expectations: III, V  

Course 827 DIGITAL PHOTOGRAPHY I  
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Grades: 9, 10, 11, 12 Elective  

Tech Competencies: 1, 4  

Unleveled  

Half Year - 2.5 Credits  

 
Students will gain skills in the use of a DSLR camera and Photoshop techniques for working in digital photography. 
Elements of fine art photography, the development of composition and design, photographic art history, and proper 
photographic methods will be taught.  

Please note: Limited Digital Printer options, off campus printing costs will be required by the student. Students will 
require a Digital Single Lens Reflex camera for the course and two 16 G flash drives.  

 
Prerequisite: None.  

Tech Competencies: 1, 4  

Course 824 PHOTOGRAPHY II Grades: 10, 11, 12 Photography II is for students who have successfully 
completed an introductory 35mm film photography course. Students will study and develop advanced skills in 
subjects such as: portraiture, landscape, documentary, self-portraiture, montage, series photography, mixed media, 
and experimental photography to create a portfolio consisting of a strong variety of photographic images by the end 
of the course. During the course students will fine-tune their printing and processing skills as well as work on 
concepts, composition, contrast, subject matter, fine art and photographic history. It is recommended that a student 
have a strong interest in photography and good technical understanding before taking the course. Please note: 
Chemicals and darkroom are provided. Students will require a 35mm film Single Lens Reflex camera for the course, 
D-76 developed films and photographic paper. Prerequisite: Photography I. Learning Expectations: III, V  

Elective  

Unleveled Half Year - 2.5 Credits  

  
Course 811 DRAWING AND PAINTING I Grades: 9, 10, 11, 12 Elective Students can also take this course 
for 1⁄2 year (2.5 credits)  

Unleveled Full Year - 5 Credits  

Tech Competencies: 1, 4  

 
This course teaches drawing and painting media and techniques while developing creative thinking skills, problem-
solving techniques, personal expressions, observational skills, and imagination. This course is open to all students 
regardless of skill level. Potential art majors should consider this course essential; however, this course is organized 
for successful participation by all students.  

Prerequisite: None. Learning Expectations: III, V  

Tech Competencies: 4, 5, 6, 7  

Course 822 CERAMIC ART FORMS Grades: 9, 10, 11, 12 This course is for students who enjoy working with 
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clay. Students will create functional and sculptural pottery pieces, using the traditional hand and wheel throwing 
methods. The emphasis will be on good craftsmanship, design, and the proper use and care of tools. Students will be 
introduced to the history of ceramics, pottery from different cultures, and current pottery design. Prerequisite: 
None. Tech Competencies: 1, 4, 7 Learning Expectations: III, V  

Course 800CI ADVANCED PLACEMENT DIGITAL ART Level: AP Grades: 11, 12 By Application Full 
Year - 5 Credits AP Digital Art students work with the guidelines established by the College Entrance 
Examination Board. The objective is to develop a significant 2D portfolio in a variety of digital art themes and 
techniques. All students are required to submit this portfolio in the spring of their senior year. This portfolio is 
considered as the examination along with a written essay that describes their work. Students apply to this course 
using the application forms available in the Guidance Department. The application requires the submission of a 
portfolio and essay. AP Digital Art is open to juniors and seniors. The portfolio may be completed over one or two 
years. Only one 2D portfolio may be submitted to the AP board, but it may include all 2D media. The First year of 
this sequence is Pre-AP level. Prerequisites: Recommendation by previous Creative Imaging I and/or Creative 
Imaging II teacher(s); successful completion of Creative Imaging I; application process for AP course.  

Elective  

Unleveled Half Year - 2.5 Credits  

  
Learning Expectations: III, V  

Tech Competencies: 1, 4, 5, 6, 7  

Course 826 CREATIVE IMAGING II & PRE AP DIGITAL  

Unleveled  

Grades: 9, 10, 11, 12 Elective Half Year - 2.5 Credits  

This course gives students the opportunity to apply and expand upon concepts learned in Creative Imaging I. 
Students will continue to combine traditional art and design concepts with the technology of computer art on a more 
advanced level. Using Adobe Suite and other programs, students will investigate creative possibilities using the 
medium of the computer as a tool for personal expression, creative design, and imagination. Upon course 
completion students may use the work from this class to apply for the AP Digital Art Course. Required: 4 G flash 
drive or higher, Digital Cameras are also required for this course.  

 
Prerequisite: Creative Imaging I. Learning Expectations: III, V  

Course 812 ADV DRAWING AND PAINTING Grades: 10, 11, 12 Elective Students can also take this 
course for 1⁄2 year (2.5 credits) with the completion of Drawing and Painting I  

This course will involve further development and refinement of skills in Drawing and Painting I, continue to 
increase visual sensitivities, and challenge students on a more sophisticated level according to their experience. 
Potential art majors should consider this course essential. Students will have the opportunity through this course to 
build a portfolio of artwork, which can supplement college applications.  

This course may be elected three times with teacher consent since course content will rotate.  

Course 800DP ADVANCED PLACEMENT DRAWING AND PAINTING Level: AP Course 800ADP Pre- 

Advanced Placement Drawing and Painting Level: Pre-AP (1
st 

year)  
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Grades: 11, 12 By Application Full Year - 5 Credits  

AP Drawing and Painting students work to guidelines established by the College Entrance Examination Board. 
Emphasis is on the development of a significant studio portfolio of art in a variety of media. All students are 
required to submit this portfolio in the spring of their senior year. This portfolio is considered as the examination. 
Students apply on forms available from the Guidance Department. AP Drawing and Painting is open to juniors and 
seniors. The portfolio may be completed over one or two years. The First year of this sequence is Pre-AP level.  

Prerequisites: Recommendation by previous Drawing and Painting I and/or Advanced Drawing and Painting 
teacher(s); successful completion of Drawing and Painting I; application process for AP course.  

Tech Competencies: 1, 4  

Learning Expectations: III, V  

Course 800PH ADVANCED PLACEMENT PHOTOGRAPHY Level: AP Course 800APH Pre- Advanced 

Placement Photography Level: Pre-AP (1
st 

year)  

Grades: 11, 12 By Application Full Year - 5 Credits  

AP Photography students work to guidelines established by the College Entrance Examination Board. The objective 
is to develop a significant portfolio in a variety of black and white photographic themes and techniques. All students 
are required to submit this portfolio in the spring of their senior year. Students apply to the course with forms 
available from the Guidance Department. The application requires submission of portfolio and essay. Only one 2D 
portfolio may be submitted to the AP board. The First year of this sequence is Pre-AP level.  

Tech Competencies: 4, 5, 6, 7  

Unleveled Full Year - 5 Credits  

    
Prerequisites: Recommendation by Photography I/II teacher; successful completion of Photography I; application 
process for the AP course.  

Please note: Only chemicals are provided. Students will require a 35mm film Single Lens Reflex camera; flash 
drive, 35-mm black and white D-76 processed films, and photographic paper for the course. Digital cameras are also 
beneficial to have for the course. Tech Competencies: 1, 4 Learning Expectations: III, V  

 

Enrollment Data organized by Gender, fall 2016 
 
   ART   MUSIC   STEM 
 
   Female to Male Female to Male Female to Male 
 
6th grade  106:127  105:127  106:128    ALL 
STUDENTS 
 
7th grade  24:47   94:71   3:5  
 
8th grade  41:48   85:77   6:21 
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9th grade  24:20   127:106  _ 
 
10th grade  35:16   114:81  _ 
 
11th grade  24:14   102:88  _ 
 
12th grade  26:16*   118:114  _ 
 
 
In 7th grade a significant drop of art students.  
In 8th a significant increase in female art students. 
In 9th grade a significant drop of art students. 
In 10th grade a significant drop of male art students. 
In 12th grade a significant increase in male students.  
 
This data leads me to think that a clear entry course into the art curriculum at the 
high school level; this course should be required. Currently, students can 
choose between six courses that can be pursued as a freshman (which can lead 
to a “paralysis of choice”). The art curriculum should provide for a clear entry 
point into the curriculum that provides a gateway into the other media-specific 
courses.  
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Dept.  ESE Arts Guiding Principles I-V 
 
Guiding Principle I 
An effective arts curriculum provides a sequential  program of instruction in 
dance, music, theatre, and visual arts for al l  students beginning in preschool and 
continuing through high school. 
 
A thorough review of the Performing Arts Department revealed strong evidence of the district’s 
commitment to Guiding Principle I.  The focus of the program is on the musical arts with theater 
and the related field of dance addressed to a lesser degree. 
 
The music program begins its offerings in the first year of elementary school and continues to offer 
music courses through the senior year of high school.  There are 59 K-5 general music classes and 
19 ensembles serving grades 5-12. The general music classes meet once per week for 40 minutes 
(normal for the region), and the ensembles have equally appropriate rehearsal times.  Most 
unusual, and highly commendable, given both the size of the district and national averages, is the 
fact that music program boast 1,370 participants grades 5-12, with 90% of 5th graders playing a 
musical instrument, and approximately 50% of high school students participating in Band, Chorus, 
and/or Orchestra.   These statistics are well above national average and are indicative of an 
appropriately sequenced music program.  And while ensemble participation is skewed toward the 
instrumental program, enrollment in the choral program is increasing (a development praised by 
students). 

 
In addition to reviewing the published curriculum, a number of classes and rehearsals were 
observed and evidence related to Guiding Principle I was collected.  Observation of rehearsals 
confirmed the published curriculum with an ever-increasing program moving from elementary 
exercises and highly simplified classic melodies to the high school and early college standards of 
Grainger and Persechetti.  Across the early instrumental offerings (grades 5-8) there was a clear 
sequencing beginning with simple, limited-range, unison passages up to much more complex but 
age/skill appropriate literature with faster tempi, more complex phrasing with syncopated rhythms.  
The middle school band literature and rehearsal approaches were well designed for their role 
between the younger and older/advanced ensembles.  Especially commendable was the 
importance given to ear training at all ensemble levels including use of call and response of 
intervals and rhythms (often tied to specific melodic segments from the current repertoire).  This 
often-overlooked element to ensemble education is stressed in the pedagogical literature and is a 
foundation of a program dedicated to Guiding Principle I.  Finally, culminating evidence of a 
sequenced program was provided during observation of the top all-auditioned high school 
ensembles where the repertoire, rehearsal procedures, and student performance abilities 
demonstrated significant and above average growth since grade 5.  
 
In this area, I would like to applaud the fact that a large portion of music students in the top high 
school ensemble teach lessons to the younger members of the school music program.  This 
Vygotskian approach to teaching and learning is highly appropriate for the musical arts and is 
something that should be encouraged and perhaps even expanded.  The related approach of 
allowing faculty to teach off-load lessons is clearly one of the reasons for the success of the program 
and is indicative of the dedication of the faculty to the program.  The fact that the insurance for this 
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program is funded by community and department fund-raising also indicates the importance the 
families in the district place on music.  Nonetheless, during my observation it became apparent 
that not all faculty and administrators support the school board’s approval of this initiative and I 
think district-wide teacher morale could be improved if it was made clearer why this program is 
appropriate, critical, and not preferential treatment. 
 
Finally, evidence supporting achievement of Principle I was provided by the students in the 
program.  Students said that they found it “very comforting that we have all the same music 
teachers from elementary though senior graduations.”  And noted that the fact that the program 
reaches all grade-levels was of both social and academic benefit.  “There are so many friends I 
have and people I wouldn’t know because of chorus.  I am friends with freshmen, sophomore, and 
juniors because of it” and “The ability to sing as a fifth grader with the senior choristers was 
inspiring as a young person.” 
 
Guiding Principle II 
An effective arts curriculum emphasizes development of students’  skil ls and 
understanding of creating, performing, and responding. 

 
The three response modes of Creating, Performing, and Responding (CPR) are thoroughly 
addressed across the program, although there appears to be considerable emphasis on Performing 
and less on Creating and Responding.  This “performance” emphasis should however not be 
confused with an emphasis on the superficial and instant gratification approach of drill and rote 
learning.  It was clear that students were performing with true understanding and with a high 
degree of skill.  This was supported by observation of things including the middle school band’s 
call and response ear training warmups and the senior chorus’s skill building activities.  And, while 
performance was at the heart of most of my observations, in fairness to the program it should be 
noted that during both periods of observation there were a number of concerts in the very near 
future, so there may have been more dress-rehearsal/performance focus than at other times of the 
year.   Nonetheless, even in dress rehearsal settings the students were given the chance to respond 
verbally to their performances, reflect on what could be improved, and then given the chance to do 
so.   
 
Specific evidence related to Principle II was found during my observation of the “green” orchestra 
dress rehearsal where students were encouraged to self-assess and respond to each of the pieces 
they performed.  In choral rehearsals students were given the opportunity to not just respond to 
their performances, but to immediately adjust and try again.  Similarly, during small group lessons 
there was a strong focus on listening, self-assessing, and responding to a student’s own 
performance.  Finally, a review of the curriculum reveals a number of written response prompts 
and assignments throughout the year that address this principle. 
 
Two notable areas where the program works to provide opportunities in the “create” response 
mode, are the theory and technology classes.  In these classes students are given a wide and 
appropriate range of activities and assignments that allow for the creation of music.  And while not 
as overt, students were given the opportunity to adjust their playing and to be expressive in their 
interpretation and that type of activity could justifiably be considered creating. 
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Guiding Principle III 
An effective arts curriculum promotes knowledge and understanding of the 
historical and cultural contexts of the arts.  
 
Student knowledge and understanding of the historical and cultural contexts of the arts is covered 
in the program, although less was observed than the review of the curriculum would suggest should 
be occurring.   Nonetheless, while observing the 5th grade string orchestra I saw them working on a 
melody by Beethoven, heard them discuss Beethoven, and learned that the Beethoven work had 
been scaffolded with a video on the life of Beethoven.  I also found clear evidence that this 
principle is also being addressed at the elementary level.  For example, the classroom design 
emphasized Big Questions by having them posted along with related sub-headings.  For example, 
in one classroom the Big Question “How do musicians read music notation?” was posted at the 
front of the room and the sub-heading “How is music a part of Black History?” was listed below. 

 
Guiding Principle IV 
An effective arts curriculum uses a variety of assessment methods to evaluate 
what students know and are able to do. 
 
Assessment is currently at the forefront of arts education and as a result, it is a critical element of 
the Massachusetts Guiding Principles.  In response, the Duxbury School District has taken clear 
steps to identify what students should know and be able to do, and how to document these finding.  
In fact, the multi-volume curriculum maps, based upon Understanding by Design (UbD) the work 
of the late Grant Wiggins and Jay McTighe, all have numerous criterion to be assessed as well as 
how they are to be assessed.  The music program is to be commended for the thoroughness of 
these documents and the ease to which teachers, administrators, and other stakeholders can access 
them (they are published digitally through the district website as well as in print-form in the 
band/orchestra rehearsal hall). 
 
Formative Assessment, across all grades, is a strength of the music program (nationally arts 
educators have been found to be above average in effective formative assessment use).  
Observation of classes, rehearsals, and lessons provided evidence of assessment “for learning” 
ranging from the less formal to the more formal (such as “play checks).  The teachers were 
constantly listening, watching, and adjusting for what they were witnessing from the students.  
Similarly, students were asked to reflect on what they were doing and then correct or reinforce the 
behavior.  What did appear to be lacking in these formative assessments was documentation (and 
again nationally arts educators are found to be below average in documenting their very successful 
use of formative assessments).  One common reason for lack of documentation is the belief that an 
assessment must be applied to all students each time, and this is an impossibility for large 
ensembles or classes.  In music classes, it then becomes important to have a quick and easy 
method for assessing a few students each day and thus over the course of a longer period, 
documentation for all students is accomplished.  And, given the strength of technology in 
Duxbury, an easy and non-intrusive way to document formative assessment results could be 
implemented. 
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Summative assessments are also a key part of the program.  Interviews with faculty, a review of the 
curriculum, and the Performing Arts Department self-study all provide evidence of this 
commitment.  This is evidenced by the fact that each student in a performing ensemble is 
evaluated by audition with the Southeast Music Educators (MMEA) rubric three to four times a 
year during high school, and two to three times a year in middle school.  Further, at least once a 
year ensembles as a whole are assessed utilizing the tool created by the Massachusetts Instrumental 
and Choral Conductors Association (MICCA).  In both cases, best-practice is followed in that 
students have rubrics ahead of time.  Similarly, the students do self-assessments based upon these 
same rubrics.  Finally, for students in ensembles, a common assessment for grades 9-12 is utilized 
at mid-terms.  For students in the theory and tech classes, there are pre and post-tests which are 
also tied to the DDM (a practice I recommend continue with whichever system Dept. ESE 
chooses to replace the DDMs).   
 
While the dedication to assessment is commendable, and the guiding principle of using a “variety 
of assessment methods” is occurring, there are potential areas where assessment practices could be 
improved.  First, while this may not in fact be occurring, there is at least the appearance that 
“participation” is given considerable weight when assigning grades.  This practice was common in 
the arts classrooms pre- “age-of-assessment”, but now, given the recognition that this does not 
measure either what a student knows or what they are able to do, it is no longer considered best-
practice in arts assessment.  Currently, in the performance courses 50% of a student’s grade has 
Daily Participation as a component and another 20% has Performance Participation as a 
component.  And while it may not be a significant component, it is still listed first on the 
assessment tools and gives the appearance that 70% of a student’s grade takes non-musical 
behaviors into account.  
 
Second, the department could benefit from more-refined assessment tools that address areas 
behind those covered by the MMEA and MICCA.  The review of the curriculum and assessment 
areas revealed an unusually high number of entries stating “observe” as the assessment technique.  
Without the accompaniment of specific tools (single-criterion, multi-criterion, bi-level, multi-level, 
rubrics, checklists, etc.) these documents do not provide enough support to generate effective 
district-wide assessments that are confirmed to be both valid and reliable.  In addition to benefiting 
the faculty and administration, the publication of these tools would provide the other stakeholders 
with information regarding what is expected to be known and able to be done. 
 
Third, and again this may be occurring but not demonstrated, is the question of how assessment is 
being used to change practice.  Assessment should go beyond affecting teaching and learning at the 
current class/rehearsal level, and should in fact impact the program as a whole and over time.  It is 
recommended that what is learned from assessment be regularly analyzed, changes and 
adjustments made at both the class and program level, and these actions be documents.  A yearly 
cycle of assessment that addresses both what was accomplished and what needs to be addressed in 
the future, could be highly beneficial and validate the strong assessment work already being done 
by the Performing Arts department. 
 
Finally, the Duxbury School District’s support of assessment is evidenced by the contractual 
obligation to report students’ progress at least every two weeks through the online grade-reporting 
system.  The fact that these grades are regularly reported and provide a snapshot of student 
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learning is critical to keeping students and parents informed of educational progress.  The fact that 
these grades are based upon well-defined and distributed criterion ranging from projects, to 
performances, to participation, also aids in demonstrating that the arts are an academic subject.  
Unfortunately, it would appear that some of the benefits of this inclusion as an academic subject 
may be weakened by the fact that music is not included in student grade point average (GPA).  
Given the obvious rigor of the music program, the national recognition of the importance of the 
arts, and the fact that colleges relying on “weighted GPA” calculate student GPA themselves, it 
would be worthwhile considering the inclusion of the arts in Duxbury GPA. 

 
Guiding Principle V 
An effective arts curriculum provides opportunit ies for students to make 
connections among the arts,  with other disciplines within the core curriculum, 
and with arts resources in the community. 

 
One rather significant weakness in the performing arts program lies within Guiding Principle V.  
Curriculum review and classroom observation revealed limited inter-arts exploration.  While music 
students do have the chance to situate their artistic work within the greater historical and social 
context (see Guiding Principle II), they do not see how these connect to the other arts (especially 
visual arts).  In fact, the general isolation of the performing arts from the visual arts, and to a lesser 
degree the musical arts from the other performing arts, should be of great concern.   
 
The existence of this divide was strongly reinforced by student interviews during which students 
were unusually confused about the role of visual arts in the school curriculum, and expressed the 
perception that the visual arts were an outlier in the school artistic community and were in fact less 
of a creative art and more “part of the school curriculum.”  For those students who were more 
familiar with the visual arts, they cited frustration that scheduling decisions early in their academic 
career forced them to choose visual or performing arts and that once that decision was made, it 
was very difficult to change.  In fact, one student wisely noted that the rise in participation in chorus 
is partly because students who did not have the foresight to start down the instrumental path, could 
return to music only if they sang because singing skills could be developed quicker than learning an 
instrument.  
 
Interestingly, interviews with the music faculty revealed both awareness of this divide, and also a 
strong desire to remedy this potential weakness.  Faculty reported that this was not always the 
situation and that in the distant past, and under previous scheduling models and administrative 
approaches, the visual and performing arts were much more united and that the program benefited 
from these relationships.  It was noted that it was common for students to store both art portfolio 
cases and instrument cases in the band room and that these visual artists and musicians provided 
an inspiring and creative atmosphere. 
 
Developing closer ties between the visual and performing arts is critical if Guiding Principle V is to 
be followed (see general recommendation section for more details) 
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Dept.  ESE Music Standards 
 Standards 1-5 
PreK–12 STANDARD 1 
Singing 
Students wil l  s ing, alone and with others,  a varied repertoire of music. 

 
In their self-study, the performing arts department report that this standard is addressed at all levels 
K-12.  They specifically note that general music classes in K-6th grade incorporate singing a wide 
range of music, 4th - 5th graders can sing in Alden chorus, and students in 6-12th grade chorus 
classes sing individually (and obviously as a group).  They also highlight the fact that instrumental 
classes utilize singing in aural skills development.  During my observation visits I confirmed that 
this was in fact occurring. 
 
The self-assessment did not address the “varied repertoire” part of the standard.  Nevertheless, this 
was evident from my observations. For example, in the general music rooms and different choral 
ensembles I heard music from high classical, to folk/traditional, to world-music, to contemporary 
choral literature.  In all cases the selections of literature were age and developmentally appropriate. 
 
PreK–12 STANDARD 2 
Reading and Notation 
Students wil l  read music writ ten in standard notation. 

 
In their self-study, the performing arts department report that this standard is addressed at all levels 
K-12.  The faculty report that music literacy begins with written notation in the elementary grades. 
Identification of rhythmic elements is the focus in grades K-2, and in grades 3-5 students are 
introduced to rhythmic and pitch notation focusing on the treble clef.  The expectation is that 
students will then apply these skills to their performance ensembles.  Development of music 
literacy then continues in grade 6-12 ensembles as well as in courses tied to piano lab, music 
technology, and music theory.   
 
During my time in the classrooms and rehearsal halls I found considerable evidence to support the 
conclusions of the self-assessment.  I witnessed a strong program that develops music literacy 
through a carefully designed and sequenced curriculum.  One area, outside of performance 
ensembles, where this also occurs is music theory and technology.  The existence of this area of 
study is to be commended and it should be recognized that the ability for students to study this 
critical area of music has been cut by many programs in the United States and the effects of these 
cuts are now widely discussed by music schools and conservatories who note many students (both 
majors and minors) are ill prepared for college-level music.  
 
Finally, it should be noted that an early focus on traditional music literacy is not uniformly 
accepted as best-practice for early elementary school.  If this view toward literacy is to be the focus, 
I would hope that this is a conscious decision that has been arrived at following a rigorous study of 
both the costs and benefits of this approach.  Twenty-First Century music education is beginning to 
consider a wider view of what music literacy actually means, and the conventional wisdom that 
learning “to read notes” should be the focus from early elementary (and to some degree even 
middle and high school) is being challenged by both leading researchers and practicing educators. 
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PreK–12 STANDARD 3 
Playing Instruments 
Students wil l  play instruments,  alone and with others,  to perform a varied 
repertoire of music. 
 
The music department, in their self-study, identify that Standard 3 is being addressed in a number 
of ways.  Specifically, teachers report that these experiences begin in elementary general music 
where students play Orff-type instruments. The opportunities continue in 5th grade where students 
have the option to select an instrument and to receive weekly small group instruction.  The lessons 
and rehearsal formats allow students to perform both individually and in groups.  In addition to 
band and orchestra, students in the high school may study keyboard in piano lab class. During my 
time in the classrooms and rehearsal halls I found considerable evidence to support the 
conclusions of the self-assessment.  I was able to observe the use of Orff-type instruments in the 
elementary classroom and a wide variety of opportunities for playing alone and with others in 
middle and high school classes and rehearsals. 
 
The self-assessment did not address the “varied repertoire” part of the standard. Nevertheless, this 
was evident from my observations.  As an example, beginning with the 5th grade instrumental 
ensembles and moving onward to the most advanced instrumental ensemble I witnessed a wide 
variety of repertoire from traditional (Beethoven, Berlioz) to folk (fiddle tunes) to film scores. 
 
PreK–12 STANDARD 4 
Improvisation and Composit ion 
Students wil l  improvise, compose, and arrange music. 
 
In support of Standard 4, the music faculty provided a range of ways in which students improvise, 
compose, and arrange.  In 6th Grade general music students study basic composition and 
improvisation and in grades 9-12 they may select Music Technology and Theory courses. Students 
who participate in the jazz bands, by the very nature of the subject, develop an understanding of 
improvisational techniques and the related musical skills to incorporate this understanding.  
During the short three visits to the program I was only able to observe one of the above-mentioned 
classes during which this standard is met (Music Technology/Theory), but what I observed, when 
added to my review of the curriculum, confirms that the program is appropriately meeting this 
standard as reported. 
 
In their self-assessment, evidence of meeting standard 4 is confined to grade 6 and above.  
However, during my visits to campus I witnessed this occurring in ways beyond those reported.  
For example, in the 3rd grade general music room the teacher combined a storybook with a “Rap 
a tap tap” improvisation using a pentatonic scale.  Thus, I would suggest that many of the standards 
can and are being met at the lower grades and in ways that may on the surface not appear to be 
related to the standards. 
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PreK–12 STANDARD 5 
Crit ical Response 
Students wil l  describe and analyze their own music and the music of others using 
appropriate music vocabulary. When appropriate,  students wil l  connect their 
analysis to interpretation and evaluation. 
 
The faculty of the performing arts department have identified the analyzation of musical 
performances as essential to the curriculum. In their self-assessment, they identify this as occurring 
for grades 6-12 through exposure to a variety of live and recorded performances, as well as 
observation of performances by their peers.  Further, high school students both observe and 
collaborate with more expert musicians.  As part of the assessment process ensemble members 
regularly write critical reflection papers that require the use of appropriate musical terminology.  
Finally, musicians in grades 9-12 participate in student-led sectionals requiring both self-assessment 
and analysis of performances. 
 
The findings of the self-assessment were substantiated by my review of the curriculum and 
classroom/rehearsal observations.  I regularly observed students being given the chance to 1) 
respond verbally to their own performances in relation to their ensemble, 2) reflect on what could 
be improved, and then 3) given the chance to do so.  At all times these students were encouraged 
to use appropriate vocabulary and in fact were quizzed on what terms meant when a teacher used 
them, and all within the context of what they were actually playing/doing.  This standard was 
repeatedly observed being met across the program in classes ensembles (both instrumental and 
vocal).  For example, in one choral rehearsal I observed the conductor ask: “which way do you like 
better and why?”  Similarly, in a group instrumental lesson I witnessed cello students being asked 
to play, immediately diagnose their playing, consider corrections, and do perform the section 
again.  And perhaps most revealing of the culture of the music program, was that the students 
appeared very happy and engaged throughout the reflection cycle. 
 
 Standards 6-10 
In their introduction to Music Standards 6-10 (the standards focusing on Connections: History, 
Criticism, and Links to Other Disciplines), the faculty of the music program suggest that students 
“learn about the history and criticism of music, its role in the community, and its links to other 
disciplines” in the following ways: 

Duxbury music students participate in a wide variety of community performances 
starting in Kindergarten.  Numerous community outreach include events such as 
September 11th anniversary ceremony, Decommissioning of the USS Duxbury 
Navy, Holly Days, Chandler Holiday Sing Along, Martin Luther King Jr. 
Ceremony, Memorial Day Parade and Ceremony, Graduation performance, Flag 
Day Ceremony, 4th of July Parade, in addition to performances at the schools. 
DHS Music ensembles have been recently selected to perform at renown venues 
such as Disney World in Orlando, Florida, Carnegie Hall in New York City, 
Strathmore Hall in Bethesda, Maryland, Jordan Hall in Boston, and at various state 
and regional music education conferences. 

This response, appears to provide additional evidence of the program’s weakness at meeting  
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Guiding Principles III & V (see previous entry on III & V for more details related to the bellow 
Standards 6-10).  The above list of performance settings and venues appears to suggest that 
performances, if part of community or historical events, or in historic venues, means that students 
are achieving an understanding of artistic history and criticism.  Unfortunately, if this is occurring, 
there is not enough evidence form either curriculum review or my observations to support this 
conclusion.  As a result, it might appropriate for a discussion and/or an in-service opportunity to 
explore the idea that true integration requires that all included subject areas maintain the same 
degree of integrity.  Essentially, as it applies to these standards, if the history, criticism, and 
community components are not given more attention than simply being the site or opportunity for 
a musical performance, students will never fully understand the connections. 
 
PreK–12 STANDARD 6 
Purposes and Meanings in the Arts 
Students wil l  describe the purposes for which works of dance, music, theatre, 
visual arts,  and architecture were and are created, and, when appropriate, 
interpret their meanings.  

 
Responding to standard 6, music faculty note that grades K-2 students learn about the different 
dances in The Nutcracker by both listening and performing dances.  In 3rd grade students learn 
about the elements of opera and in 3rd through 5th grades students learn about musical theater by 
both watching and discussing musicals, as well as performing an in-class musical.  In 4th grade 
students do a unit connecting visual arts and music. And in high school there are a number of 
offerings including Music Appreciation and Music in TV and Films.   
 
During the course of my visits and associated review of the curriculum I found sufficient evidence 
to confirm that the program does meet the standards in these ways.  Nonetheless, as previously 
noted, there does appear to be more focus on the performance aspect of music.  Further, student 
and faculty interviews showed a strong disconnect between music and the visual arts, and if this 
standard is to be fully met there should be more opportunities for collaboration and ideally 
integration.  Finally, as previously discussed, I believe the program would benefit from more focus 
on the overarching theme of “connection” which is found in standards 6-10. 
 
PreK–12 STANDARD 7 
Roles of Artists in Communities 
Students wil l  describe the roles of art ists,  patrons, cultural organizations, and arts 
insti tutions in societies of the past and present 
 
In their self-study response to this standard, the faculty suggest that this standard is met through 
lessons about the roles and responsibilities of musicians in the community, career options in 
music, as well as discussing the roles of musicians and composers in relation to history in 
performance ensembles, music history, and music and the movies courses.  My review of the 
curriculum and observation of classes from K-12 provided sufficient evidence supporting that this 
standard is being met (see Guiding Principle III for more details).  However, as previously noted, it 
would appear that this standard is not given the same degree of focus as those tied to performance.  
I would encourage the program to explore ways to increase the ways this standard is addressed. 

 



 34 

 
 
 

PreK–12 STANDARD 8 
Concepts of Style,  Styl ist ic Influence, and Styl ist ic Change 
Students wil l  demonstrate their understanding of styles,  styl ist ic influence, and 
styl ist ic change by identifying when and where art works were created, and by 
analyzing characterist ic features of art  works from various historical periods, 
cultures, and genres. 
 
According to the self-study, music students in the K-12 program study a variety of vocal and 
instrumental works from differing cultures and time periods.  Beginning with their elementary 
music courses, students study the history, styles and detailed development of musical genres and 
relate them to history and culture.   By 5th grade, ensemble members are working toward authentic 
performances that require an understanding of appropriate performance practices and associated 
techniques. And, in both classroom courses (such as theory and appreciation) and ensemble 
settings, students learn to identify and classify works from different cultures around the world. 
 
A review of the curriculum and direct observations of rehearsals and classes supports that the 
program is meeting this standard, and doing so as described in the self-assessment.  From 
elementary lessons based on “Big Questions” and related sub-question, to 5th grade introductory 
ensembles, to top-tiered performing groups, it was clear that this standard was being met.  
Nonetheless, (and this is not a criticism) it should be noted that during my observation period I did 
observe predominantly Western traditions and traditional genres. 
 
PreK–12 STANDARD 9 
Inventions, Technologies,  and the Arts 
Students wil l  describe and analyze how performing and visual art ists use and have 
used materials,  inventions, and technologies in their work. 
 
According to the self-study, this standard is primarily being met through music technology and 
music business courses, introduction to 21st Century music, and musical equipment and set-up.  A 
review of the curriculum and visits to classes and rehearsals supports the self-study, but I believe 
more is occurring than is being reported.  From the perspective of an external consultant, Duxbury 
is above average in its adoption of technology.  In addition to the above uses, there was consistent 
and appropriate use of technology to support even the most basic needs of teaching (smartroom 
technology, computers, keyboards etc.).  The program should be commended for this, but also 
encouraged to continue seeking ways in which the use of technology for lessons and assignments 
associated with the higher orders of thinking can be implemented.  
 
PreK–12 STANDARD 10 
Interdisciplinary Connections 
Students wil l  apply their knowledge of the arts to the study of English language 
arts,  foreign languages, health, history and social science, mathematics,  and 
science and technology/engineering. 
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In support of Standard 10, the music faculty provide ways in which the standard is met.  According 
to their self-study, they report that students in all grade levels, and in all subjects, use creative 
thinking skills learned in music. Students in 4-12th grades study songs of different languages and 
cultures, and explore their historical significance, and students in the high school explore the 
scientific aspects of performance.  Similarly, the study of music notation relates to mathematics, 
just as music theory and technology obviously requires an introduction to, and understanding of, 
current technology. Finally, during their common assessments and reflections, music students are 
held to district writing standards.   
 
A review of the curriculum, as well as observations, and interviews both supports and enhances the 
evidence of the self-study, but also indicated room for improvement.  For example, the elementary 
music teachers regularly collaborate with the other teachers on interdisciplinary projects that 
include the fields of literature, science (instruments and science), history and social issues.  In 
terms of improvement, the review suggest that the interdisciplinary connections are at times weak 
and do not follow best-practice.  Specifically, and related to previous entries, this is an area where 
true integration (“integration with integrity”) should be occurring.  In order for this to take place, 
there must be a deeper level of involvement from all subject areas and the integrity of those 
subjects must be maintained.  The need for professional development and improvement in 
Standard 10 is not unusual, and is in fact a recognized national issue. 
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COMMENDATIONS (MUSIC) 
 
1) As a whole, the music program in the Duxbury Schools is a vital part of the campus, 
community, and region, and in many ways, sets the standard for performance quality.   
 
Faculty, staff, students, and community members are dedicated to their arts and are proud of their 
accomplishments.  Interviews with students revealed a passion for the musical arts, an awareness of 
the commitment of the faculty leading them, and the role that their ensembles play in the 
community.  Interviews with faculty revealed a dedication to student development (artistically, 
academically, and socially), high performance standards, and academic rigor.  As a result of this 
engagement from all stakeholders, the program regularly receives national recognition as one of 
the Best Communities for Music Education in the United States by the NAMM Foundation and 
they are invited to perform at countless events both in the region and afar.    
 
2) The music program, across all grades, is to be commended for their efforts to address all five 
guiding principles of arts education outlined by the Massachusetts Department of Elementary & 
Secondary Education (E.S.E formerly D.E.S.E).   
 
The program excels in principles I, and II as a result of a very well designed curriculum that 
provides a sequential program of instruction in music for all students across all grades (principle I).  
In fact, the program reaches all students in grades K-6, as well as 1,370 music performance 
students in grades 4-12. Especially noteworthy is that 49% of Duxbury High School students are 
enrolled in a music and that participation is equal for both sexes.  
 
The design and presentation of the curriculum is also to be commended for its emphasis on 
development of students’ skills and understanding of creating, performing, and responding 
(principle II).  Especially strong in this area is performing, where students in both classrooms and 
the 19 ensembles are regularly performing alone and with others, and at a very high level.  
Similarly, given the general reduction in music theory classes in high schools in this region, it is also 
important to recognize the efforts being made to provide high school theory classes.  Providing this 
service is becoming a national issue regularly addressed by the National Association of Schools of 
Music. 
 
3) Curriculum design is a strength of the program and that is evidenced when it is compared to the 
ten E.S.E. Standards for Music. 
 
First, the program is to be commended not just for the thoroughness of its curriculum, but for the 
clarity with which it is documented and published.  All stakeholders have access to the materials 
both digitally and in print version and the result is a clear understanding of expectations for both 
teachers and learners.  Second, the program excels (and in general exceeds regional expectations) 
in meetings standards 1-5 which are the more “performance-focused” standards (standard 5 being 
the weakest).  Of specific note, is the most recent growth in the vocal performance program.  The 
opportunity for students to now participate in vocal ensembles with equal prestige to the well-
established instrumental program is the final step in creating a well-rounded performance program. 
In fact, at this point the district appears to be the model for performance standards and is the envy 
of the other districts familiar with their work. 
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Finally, while standards 6-10 are not as strong as 1-5, the faculty are to commended for their efforts 
in this area as well.  These standards are recognized, addressed by the curriculum, and clearly 
considered important by all involved in the program.  In many programs these standards are 
considered secondary and do not receive the attention recommended by the commonwealth or 
best-practice literature.  In the case of Duxbury, these standards are important to the program, they 
are simply weaker. 
 
4) The facilities assigned to music exceed those of many public and private institutions. 
 
Recognizing that upgrades are a constant concern (new choral risers, updated software, musical 
instruments etc.), as a whole music and the performing arts are truly blessed to have the facilities 
they do.  The P.A.C. and the associated classrooms and rehearsal halls demonstrates a 
commitment to the arts and provides students with an ideal setting in which to study and perform.  
Further, all involved are to be commended for their effective use of these spaces, observations in 
rooms with technology consistently showed that technology being used, the impressive musical 
storage systems were in use, and additional practice/rehearsal rooms were in constant demand 
during the visits. 
 
5) The number and type of music faculty and staff has allowed the program to continue to develop. 
 
A music program is dependent upon both the quality and number of musical instructors and in 
this area the school district is to be commended for their support.  First, providing two instructors 
for classes with over 50 students is as unusual as it is effective.  This approach to ensemble 
instruction appears to be a luxury, but when compared to many other subjects it would simply be 
considered normal.  In a performance setting this model allows for better assessment, classroom 
management, and musical achievement and there is little doubt that this “luxury” is a major 
contributor to the program’s success.  Similarly, providing an accompanist for all choral/vocal 
rehearsals is also sadly becoming unusual, but is still recognized as critical by the Duxbury choral 
program.  In this age of arts cutbacks, it has become standard to provide accompanists for only the 
final two or three rehearsals and the performances.  This practice is both bad pedagogy and 
detrimental to musical achievement in final performances. 
 
6) Finally, given the recommendations that have come out of this review, it is critical to applaud the 
faculty and students of the program for their consistent support of the entire arts community.  The 
success of both the other performing arts (drama, dance, etc.) and the visual arts was noted in all 
interviews.  The divide between the arts was recognized, but it does not appear to be desired and 
changes that would facilitate closer ties seems to be the desire of both faculty and students. 
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RECOMMENDATIONS (MUSIC) 
 
1) Although a careful review of curriculum, observations, and student and faculty interviews 
provides ample evidence that the Duxbury music program is addressing all five E.S.E. Guiding 
Principles, it the recommendation of the reviewer that the department consider how it could more 
fully address areas III-V. 
 
There is no doubt that students are gaining knowledge and understanding of the historical and 
cultural contexts of the arts, but the evidence collected suggests that this is not occurring to the 
same degree reflected in the curriculum documents and self-assessment report.  There is 
considerably more emphasis on Performing and less on Creating and Responding and when music 
students do have the chance to situate their artistic work within the greater historical and social 
context the area of weakest connection is other art forms. In fact, the general isolation of the 
performing arts from the visual arts, and to a lesser degree the musical arts from the other 
performing arts, is one of the two greatest concern revealed in this review (the second being a 
disparity in leadership between art and music). 
 
2) As with the Guiding Principles, a careful review of curriculum, observations, and student and 
faculty interviews provides ample evidence that the Duxbury music program is addressing all ten 
E.S.E. Standards, but it is nevertheless the recommendation of the reviewer that the department 
consider how it could more fully address Standards 6-10.  Further, the weaknesses revealed, for 
the most part could also be considered related to the same weak Guiding Principles.  Specifically, 
the standards related to connecting history, context, meaning, and other subjects should be 
addressed.  As a result, it is recommended that the district provide discussions and/or in-service 
training opportunities which explore the idea that true integration requires all included subject 
areas maintain the same degree of integrity.  
 
 
3) A review of the detailed curriculum guides as well as faculty interviews provided clear and 
impressive evidence of the programs commitment to assessment.  Nonetheless, this is another area 
where improvement could occur with little effort.   
 
The review of the provided curriculum guides revealed a high number of entries utilizing 
“observe” as the assessment technique.  However, not provided were the rubrics, checklists, or 
observation/coding guides used in the assessment process.  Further, while it clear that assessment is 
consistently occurring, there was not evidence provided as to how the program, curriculum, or 
specific classes are continuously being improved/changed as a result of this assessment work.  
Finally, “participation” appears to carry great weight when assigning grades.  This practice was 
common in the arts classrooms pre- “age-of-assessment”, but now, given the recognition that this 
does not measure either what a student knows or what they are able to do, it is no longer 
considered best-practice in arts assessment.  The district might benefit from training specific on 
current best-practice in arts assessment. 
 
4) One area of concern, and indeed one that most will consider too small to be given a its own line 
in the part of the report, is the use of photocopied music.  While only observed in a few 
rehearsals, the use of photocopied music has become a critical issue in the publishing industry and 
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public and private schools are under increased scrutiny.  Music is not covered by academic “Fair 
Use” nor is even the often-misunderstood use of purchasing music but having the students utilize 
photocopies. 
 
6) Finally, in their S.W.O.T. analysis, the music faculty clearly and effectively articulated a need for 
more time with students, and in certain settings, smaller class sizes.  These needs are very real in a 
program with this degree of rigor and prestige, and this issue could become more significant if 
efforts to meet the recommendations above are made.  
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VISUAL & PERFORMING ARTS: COLLECTIVE THOUGHTS 

 
Enrollment in Visual and Performing Arts 

Issue:  A review of the data regarding the study of Visual and Performing Arts in the district 
reveals an unusual difference between the enrollment numbers in visual arts and those in the 
performing art of music.  This gap begins to appear in the 7th grade when students self-select 
amongst the art, music, stem offerings, and continues until graduation.  Over the period of time 
during which statistics were provided, students chose to study music over art at rates ranging from 
approximately 2-1 up to an astonishing nearly 5-1.  And, while there is little doubt that the 
reputation of the music program in the district could produce a slight imbalance in enrollment, it is 
much more likely that there are several other contributing factors.  It is the opinion of the 
reviewers that likely contributors could be: 
 
1. Scheduling, always a challenge for countless reasons, does not appear to allow students to study 
more than one art, or even provide enough flexibility so that a student could change to another art 
form.  A common theme across the review was that once a field of arts study was selected, it is 
nearly impossible to change tracks. 
 
2. The removal of the visual arts graduation requirement.  The loss of this requirement clearly had 
an impact on enrollment numbers in visual arts courses (as predicted in previous self-studies).  
 
3. Advising during gateway periods does not benefit all arts equally.  Information supplied to 
students about art courses currently includes all advanced levels of different media for high school, 
and not a general program of art studies. As a result, the student who has limited experience in art 
(especially if he or she chose music at one point) is faced with decisions on taking photo, ceramics, 
painting, etc.   
 
Potential  Solutions: Several possible solutions to some or part of the problem are available.  
They range from the easy to the challenging.   
 
1. School schedules that allow for visual and performing arts exploration.  Or, at least clear and 
accessible academic plans that allow students to change artistic tracks. 
 
2. The reinstatement of a visual arts graduation requirement.  Or, if a specific visual arts 
requirement is not possible, the requirement of some form of “gateway course” that allows a 
student to experience both visual and performing arts would likely benefit all programs, and also 
contribute to the Dept. E.S.E. Guiding Principles of Arts Education.  
  
3. The inclusion of art, music and drama up through 8th grade  
 
4. Advice and guidance in selecting an arts focus based upon interest and potential for success and 
not just popularity.  For example, a Myer-Briggs (or similar assessment) to help students explore 
their own interests, and then using the test to help discuss their academic plans.  
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5. Increased opportunities for high-profile visual art events would likely help to balance student 
interest.  One reason students reported choosing music over art was the travel opportunities and 
high-visibility performances offered by participation in the music program.  Not only would it 
appear to be fair to grant such opportunities to art students, it would reinforce the equal value of 
both arts. 
 
 

Interdisciplinary Opportunit ies 
Issue: A second area of concern/weakness revealed in curricular review and interviews is the 
limited interdisciplinary work being done between the arts programs and other core “academic” 
subjects, as well as between the arts programs themselves.  Addressing this is critical if the district is 
to meet both the Dept. E.S.E Guiding Principles, and the tenants of a Twenty-First Century 
Education.  Further, it is highly likely that improvements in this area could lead to a more even 
distribution of enrollment across the arts. Unfortunately, the causes of this are to some degree part 
of the literal foundation of the schools.  Literally, the campus does not support arts integration.  
Physically, the visual arts and the performing arts could not be further apart at the high school and 
middle school levels.  If students are unable to see and hear their peers experiencing other art 
forms, it is less likely they will be interested in exploring themselves.  Further, if faculty are 
separated by large distances, they are less likely to see opportunities to collaborate on projects, etc. 
 
Potential  Solutions: While reorganizing the location of teaching spaces that were designed to 
be subject-specific is not practical, there are less expensive ways to address these issues. 
 
1. Increased presence of music at art events and art at music events.  The faculty of both visual and 
performing arts appear to be very open to joint concerts and exhibitions and these opportunities 
need to be explored, encouraged, and given the necessary administrative support. 
 
2. Team teaching (such as the above mentioned intro the arts course) and the development of 
interdisciplinary units would likely foster better relationships amongst the arts faculty, but also 
contribute toward meeting the associated Guiding Principles and Art/Music Standards. 
 
 

Leadership in the Arts 
Issue: During all phases of review, and across both visual and performing arts reviews, the most 
common theme to emerge was that of leadership in the arts.  Further, it is perhaps in this area 
where changes could most dramatically improve arts education in the district.  Specifically, the 
leadership models followed by visual arts is very different than that followed by performing arts, 
and the reality is that one program appears to be outpacing the other program by a substantial 
distant.  The result of these differences, at least from the perspective of the reviewers, have been:   
 
1. A music program that benefits from having a long-term and popular leader who not only has a 
sense of focus and direction, but also the ability to move that agenda forward from a position of 
acknowledged authority coming from being a program director.   
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2. Visual arts have at the same time undergone a series of different directors and leadership 
models, and as a result appear to be without a unified sense of direction or a leader who can help 
the faculty to develop one.  
 
Potential  Solutions: Addressing the leadership issue in the arts is an all-encompassing problem 
that must take into consideration everything from the physical design of the campus, the 
individualized needs of the art forms, and the similar collective needs of the art forms, to the 
limitations of budgets and faculty staffing models.  Nevertheless, it is the opinion of the reviewers 
that at the top of the list of needs, addressing leadership is the most critical area for the district.  
And, while there are any number of ways to solve this issue, two potential models are 
recommended. 
 
1.  Creation of a Single Arts Director.  In this model, a single individual with a background and 
understanding of the challenges of both visual and performing arts would lead both programs, 
while having a significantly reduced teaching load to accommodate for the challenges of the 
position.  The benefit of a single individual holding this post is multi-fold.  First, this person would 
ideally have the best interest of both programs in mind during all decision making, and thus reduce 
any real or perceived competition.  Second, they would by the nature of their position be able to 
see how scheduling and budgeting issues affect both programs.  Third, interdisciplinary projects 
would be much more likely to become a reality if both subjects were represented by the same 
director.  The negative side to this model is of course the challenge of finding a candidate equally 
experienced in both arts, or at least with an identifiable track record that will insure that both 
programs feel equally represented. 
 
2. A second, potentially less expensive but perhaps less effective model is that of co-directors 
drawn from the ranks of the current art and music faculty.  Essentially, following the model above, 
but with all duties being performed by two faculty members who jointly oversee the programs while 
maintaining an appropriate teaching load.  This model benefits from having both a visual and 
performing arts educator in the leadership position, but it of course it also suffers from the 
inherent difficulty any model without a single “final say” being available. 


